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CHAPTER I 
INTRODUCTION 
At a time when America is experiencing conflict in its beliefs and is 
t ::.king an ever increasing part in world affairs, it was never more impor-
t;:w.t to know what its citizens are thinking. What its young citizens thiM 
i ::o oft~n a reflection of the thoughts of the older citizens. 
America has many different meanings for difierent people. Men, 
wome!l, boys and girls all have different ideas about America because of 
differe:1ces in sex,. age, backgrounds, environment. intelligence., economic 
status, training, experience, racial heritage, etc. An attempt is being 
made in this study to discover, throuah the responses of several thousand 
sixth grade children, just what America means to the American citizen at 
this level. The children of the sixth grade were selected because by the 
time the child has completed five years of living and learning in our demo-
cratic school system he has had opportunity for forming certain concepts of 
America. He has had at least one year of background study of An1erican 
history and geography through which to become acquainted with his national 
heritage. He is mature enough to express himself., yet not old enough to 
have become self-conscious in puttic.g his thoughts on paper. 
The problem of determinins what America means to Americans is one 
of popular currer..t inte:::est both in educational circles and among other 
intelligent American citizens. In this connection it is important to know 
whether thes~ sixth grade children conceive of America as a place where 
ost.on Urd le.ra 1 ty 
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everyone has licence to do just aa he pleases and where luxuriea abound,. C# 
Vibeth4!r they beU.e¥e that citizensbiJfinvolves responsibility toward family, 
. . . 
school, COm.."'lunity, nation and· the Wor}cf; · 
General Omar Brad!ey made this distr· )·illg .t&tement: u._ .. where-
£- ""~e:: o~l" armi~s were stationed, the people were be-\irltd4!red by Americans 
who app_eared indifferent to tluf political and philosophical origins and nature"! 
of the most p~erful .and· progressive nation in the world. When driven into 
a corner intellectually, our soldiers were forced to fall back on our wage 
scales, our automobiles, or refrigerators -- and triumphantly to the Ameri-
can bathroom-- for their defense. Here is an indictment not only of Ameri-
c:-an education but of the irresponsible indifference of citizens who have per--
mitted this vacu\IJ'a to .re.maba~ .n!/ · 
Pearl Buck, well-known .AJnerican author, m~s this statemeQt !n 
her article, uw~at America Means to Me": 11 The only danger to our 
country is from within, · that we forget our own power to be what we want to 
be. Let no American today take re-fuse i1:1 the willful helplessness which 
shrugs its shoulders and say~ •. ·w~at can I do?' We have the right and the 
power to ~ake our country w~at · we want it to be, n3/ 
]/Stanley-E. DimQnd, •:" Those Citizenship Cliche~.l Restore Their Vitality," 
T~ Nati<?nal Education Ass~iation Jo~nal, 40:10~11. June, 1950. 
- . 
2/ PearlS. Buck.. "What ~e.-i_c~ Means to Me • ., Ccronet, 1.7= llS, April, 
1"950-. 
3 
h~ an attempt to determine what sixth grade children believe about 
.AY:):lf'rica and what foundations of citizenship have been laid in the child's 
ea:.·ly life, the writers of this paper have oeen guided by the following aims: 
1. To attempt to determine from the responses of several !housand 
sixth grade children just what America means to them. 
Za To categorize, analyze and interpre~ responses in the light of 
objectiye criteria. 
3. To determine the frequency of specific ideas according to sex. 
4. To determine the number of ideas in each category in relation 
to the total number of ideas expressed. 
5.. To determine the proportion of pupil responses in each cate ... 
gury in relation to the total number of pupils in the investiga-
tion. 
6. To determine the number of ideas in each category expressed 
by pupils in each of the below-average, average and above-
average I. Q. groups in relation to the total number of ideas 
expressed by the pupils comprising these groups. 
7. To determine the number of pupils of the below-average, 
average and above.:.average I. Q. groups responding in each 
category in relation to the total number of pupils comprising 
the I. Q. group. -
8. To determine the order and frequency of common words and 
phrases. 
9. To determine the types of negative responses. 
10. To determine the signific~nce of pupil responses in the light of 
the frontier thinkers of Americ;a. 
11. To uamtne the writings of the children in the light of 
expr-ession of responsibility involved in citizenship, 
4 
CHAPTER II 
REV!EW OF UTERA TURE 
1: America • s Frontier Thinkers 
II: Professional Writers 
CHAPTER 11 
REVIEW OF LITERATURE 
6 
Americans are the products of their culture as all men are. There-
fore, it seemed aignificant to explore the writings of America's foremost 
thinkers and to obtaia from these writings as complete a composite pictur~ 
as possible .ol the domblant influences that have shaped American culturl'! .. 
Although America is a young nation and the newest among the great 
nations of the world,. there are aspects of her culture that make her uni<:f :J P. ., 
Certdn characteristics o.f thought and action are considered to be typi.c~Ef 
American. Many of the habits and attitudes so common in the American of 
~~oday can only be interpreted in the light of the cultural development of 
the country. 
An attempt has been made to determine what America's frontier 
thinkers believe are the basic American patterns of thought and action. 
An effort will be made in a aubsequent chapter to point out to what extent 
the children believe the same things about America that these well-known 
writt!rs do. 
It is from the works of men who have devoted a lifeti.-ne of study to 
this subject that this re·riew cf litera·~ur . .e hat~~ bP.cn gleaned: Henry Steele 
Co:m.-nager:~ Ralph Henry Gab~·id, James Truslow Ada.."Tls, Allen Nevins, 
Lewis Mum!ord, John Dewey. RobertS. Lynd and Stuart Chane. 
7 
I: AMERICA'S FRONTIER THINKERS 
America's frontier thinkers have pointed out that many factors have 
played an important part in the development ol American culture. The 
traits- and characteristics that are considered to be typically American 
have been molded into that pattern by some of the great forces of history; 
nationalism, immigrat:lon, industrialism, war and depression. In addition 
to these molding influences these same writers feel that other factors have 
played a Yital part in shaping the American character. These are described 
as the influences of the American frontier and the three great doctrines of 
democracy: the doctrine of the free individual, the doctrine of the funda-
mental moraL law, and the doctrine of the mission of America. 
The Frontier Influence 
One of the first of the many and varied influences that have played a 
significant part in the shaping of American culture was the inOuence of the 
frontier, James Truslow Adama states: ''The frontier was, perhaps, the 
most importaDt molding influence in American life, "Y Writing on this 
same topic, Nevins and Commager have declared, .. One of the forces 
which did most to shape Americanlifefr.om the begimi.i.ng was the frontier., .. y 
1/ James Truslow Adams, Epic of America, Boston: Little, Brown and 
Company, 1935, p, lZZ. --
.!:,/Allen Nevins and Henry Steele Commager, The Story of a Free People, 
Boston: Little, Brown and Company, 194Z, p.-r91. ---
8 
Much of the thinking on this subject has been influenced by the writings of 
Frederick J .. Turner, a professor of American history at the University 
of Wisconain and an outstanding authority on the development of America4'l 
democratic faith. It was in 1893 in Chicago that Turner startled his dis-
ti.nguished colleagues with the results of his research into frontier influear.E 
on Americall life. He rejected the widely accepted idea of migration of 
culture and traced the unique character of American democracy to the 
frontier. He was convinced that the cabin-farmer aave to America its 
distinctive ancl noblest ideas. To the pioneer he crectits that • 'fierce love 
of freedom, the strenatb that comes from hewiq ou~ a home, making a 
.school and a church, and creating a higher future for his family. n 3/ 
Turner also stated that democracy became alzncst the religion of the 
pioneer~/ Stuart chase, in writing of this same Professor Turner and 
his influence upon the thinking of;present day historians, credits to 
Turner these words: 16Many of our culture habits can only be explained by 
the frontier ... ~/ Although some historians do minimize the importance 
of the frontier, the majority of writers today seem to regard it as the 
most central force in American history. In the thinking of many writers 
3/ Ralph Henry Gabriel, The Course of American Democratic Thought, New 
York: The R,onald Press, 1940, p. Z57. 
4/ Ibid., p. Z57. 
5/ Stuart Chase, The Proper Study of Mankind, New York: Harper and Bros., 
l948, p. Zl8. - -
9 
on this period in our history, Europe stretched to the Alleghanies but 
America lay beyond. Denis Brogal\t a noted professor of political scienee 
at Cam.bl"idge University in England, in writing of the frontier influence in 
American life states, 
America had to be made before it could be .lived in, and 
that making took centuries, took extraordinary energies 
and bred an attitude of life that is pecvliarly Am~rican. 
It bred the tempeJ" of the pioneer ••• 6f 
The extent to which the ever .. moving frontier which extended alway~ 
to the westward affected America."l thought and action is described by Nevins 
a.nd Commager who declare, 
Ittencouraged individual initiative; it made fo!' political 
and economic democracy; it roughent;d manners; it 
broke down conservatism; it bred a spirit of loca! self-
determinatiJn coupled with a respect for national 
authority • .! 
To the early settler the frontier was just over the Appalachian Moun .. 
tains, to the pioneer of 1800 it was the Ohio and Mississippi Valley. By 
1850 the frontier had reached the Great Plains, and by 1890 our westward 
movement was halted at the Pacific and the Govern.-rne::1t. Census Report of 
1890 announced it officially closed. In defending the influence of 
6/ Denis W. Brogan, The American Character, New York: Alfred Knopf, 
Incorporated, 1944, p. 5. 
II Nevins and Commager, op. cit., P• 191. 
the frontier. Aduns contenJs. 
That first frontier b :aaA to set iu stamp upon Ame-l'ic:a. --
Again and again and again, oa •~cc-essive and more genu-
ine frontiel'a aotne l}the stamp• were to be forced down 
harder aad harder,-
10 
Most of theae writers agree that the frontier did produce successive 
generations of men who were resourceful, individualistic, indifferent to 
books, impatient o! restraint of any sort and po.ssessed of an unconquerable, 
optimbtie nature. That American culture was not influenced along lines of 
refinement and spiritual b;r:eadth by the frontier is evident in the writings of 
Adams, who says: 
Just al American Puritanism had become intolerantly narrow, 
so was the life of the ~~~ntierJ qd thu~ two of the strongest 
influences in our life, religion and the frontier, made in our/ 
formative period for a limited and intolerant spiritual life, 9. 
In noting the inO.uence of the natural features of the American con-
tinent upon the growth of the democratic tradition in America, Nevins and 
Commager statel 
Certain natural features of the continent were destined to 
have a marked effect upon the future course of the American 
nation. The many bays and inlets on the Atlantic Coast made 
for numerous small coionies rather than a few large ones ••• 
8/ James Truslow Adams, Epic of America, op. cit., p. 45. 
J_f Ibid. , p. 1 Z5. 
When independence came, the nation built ou;- of thirteen of 
these units simply had to be a federatiom.~ 
Again in speaking of the rich fertile valley of the Missisaippi these same 
11 
authors say, ult became a areat pool in which a 11ew democracy and a ne •v 
American sentiment develop~c:t. u.!!/ 
In describiq the development ol the American national character e.s 
it asserted itseU during the Colonial Period in hbtory and which had be-
come fixed by the time the Revolution be1an, Nevins and Commaaer point 
out these two factors: 
One factor waa a new people, an amalaamation of difierent 
national stocks,. The other factor was a new land, a coUI'ltS')' 
rich, empty and demanclina as the price of ita bounty ~!11 
that newcomers should briq it industry and courage • .!!f 
Thus, almost every one of America's fror.tier thinkers ia aareed 
as to the deep significance of the American frontier on American culture. 
The Free Individual 
-------
The next great influence upon American thought and action as seen 
by the frontier thinkers is described by G21.briel as the doctrine of the free 
individual. 13/ There seems to have been an almost iDhe1·ent belief in 
~/ ~evins aed Co:mmager, op .. cU., P• 3. 
!2/ Ibid •• P• l. 
~/ Nenns and Commager, op. cit., p. ZS •. 
~/ R. H. Gabriel,_ op. cit. , p. 14. 
lZ 
Americana that all men should be free. It was for this freedom that the 
early settlers left Europe and came to America and it was this same 
yearning for freedom that drove them on !rom frontier to frontier. It 
has been evident throughout all American history, from the frontiersman 
·~o the small businessman of today who wants to be his own boss. 
This deep-seated belief in the· rights. of free men was widely·pro..o 
.:}.aimed by Thomas Jefferson. In writing· of thi's belief in the fre·e individ ... 
·.:t .. l, Gabriel remark~ 
The doctrine of the free individual began with Jefferson who 
put it into the Declaration of· Independence as a fundamental 
tenet that all men:j)O&sess the natural rights of life, liberty 
and happiness. 1.4t· 
-ef.fer3on preached the doctrine ol the free individual' in the eighteer..th 
·~entury and Isaac Hecker, the Paulist mbsionary: became its greatest 
t:xponent in the nineteen·th century. This- belief i:11 the free ·man became 
so entrenched in the American mind that the peopk earlY,· became con-
vinced that no government denying thes.e rights to men ha.d any right to 
exist. The spirit of the free. individual flourished in early' Ame:d¢'a for · 
pionee~ life seemed to thrive -upon it. Nevins and Commager; · in 'writing 
up-:>n this characteristic of the early settlers. declare: 
14/ R. H. Gab~~iel. op. cit., p.. 63. 
• • 0 we should certain) r mention the strong spirit of individual 
e"-terprise which rr .. a.Jj :tested itself in the colonies, an individ-
ualism always not~wnnhy in Britain herseU, but which was 
now heightened un_ie~ the pressure of life i!l a rich but wild 
and difficult lanc:l...:· Sf 
The doctrine of the free individual gove:rns a man's relations with the 
13 
State. How much of a man's individualli\:!erty he should renounce in fa-.ror 
o! his government has concerned Americans from the days of the founding 
fathers who drew up the Constitution. Adams mentiQDS this fe~ling of co':! .. 
flict in the minds of Americans and says, .. There have always been two 
opposing fo::-ces operating upon American life and character, ; , ~. 6/ He 
'Gl.en elaborates upon this idea to explain th~t these opposing fo~c;f's are that 
of the free individual versus that of the cooperation ne~ded by :he State to 
bring to the individual the profit and happiness so important to his welfare. 17/ 
Thomas Jefferson held a firm conviction that there should b~ as little 
govermnent. ~s possible. 
In Je#'erson•s political thinking his fundamental postulate was 
his belief in the latent hon.e .dy and ability of the average man, 
of man as man,_ regardlesJJ of social position, education, wealth 
or other op:::>ortunities • ..!.!l 
~/Nevins and Commager, op. cit.·, P• 58. 
~/ J. T. Adams, op. cit., p. Z37. 
_!2/ ~bid. , P• Z3 7. 
18/ James T:t"uslow Adams, Jeffersonian Principles, Boston: Little, Brown 
and Coxnpany, 19Z8, P• vi. 
14 
Gabriel contends that the doctrine of the fzee individual was a natural re-
sult of certain economic and social factors in early Americ:an life. The 
relatively small popUlation scattered over a large area, capitalistic 
enterprise that focused attention on the inc!i.vidual adventurer, and the 
c?nquest of the wilderness which put a premium on individual liberty we!'e 
s.:U of significance in developing the doctrine of the free individual. It is 
also significant to note that it was when Americans felt most secure from 
invasion by enemies that they elaborated the doctrine of the free individ ... 
ual.l9/ in discussina the importance of the doctrine of the free individua!., 
Nevins and Commager declare: 
The core of the American, and of the English, philosophy of 
government ie the individual. The individual is the source 
of govermnent. He has rights and liberties in society; the 
right to worship as he will, to speak and to write, to go about 
his own business, choose his work, marry whom he will, rear 
his family as he will, undisturbed by the st~.te. No matter how 
socialized our thinking, our administration, or our business 
has became, it is still true that the ultimatE objective of our 
eeonomy and our 5Jovernment i.::J the creati!"'n and protection 
of the free man.~ 
Ralph Waldo Emerson provided the philosophic&~. backg1:ound ior the doc .. 
trine of the free individual in Arne rica. He trave!ed the iength and breadth 
lJ_f R. H. Gabriel, op. cit. 1 P• Zl. 
20/ N~viD.s a:ud Commager, op. cit., p. 482. 
15 
of America preaching his doctrine of the self:reliant free individual. Zl/ 
In writing of Emerson and his contributions to the spread of this doctrine, 
Adams states, 
••• Emerson was imbued completely with the new spirit of 
American optimism and Vlith tb~ religion of thle infinite 
possibiUties in the individual common man. ZZ 
That deep faith in the doctrine of the free individual held by Ameri ·-: ... r.~. 
since their earliest days bas become one of the outstanding characteristics 
of the American people accordiaa to the great majority of the frontier 
thinkers. 
The Equality of AU Men 
- ---
One of the basic doctrines of the American democratic faith is that 
of the free individual. This doctrine implies e~uality of opportunity and 
equality before the law of all men. But there ha~-e bee:':l conflicting forces 
at work upon American life and character in thia matter. Americana have 
been expected to r~concile their beliE:f in this fundamental doctrine with a 
complete denial of that freedom in the ease of the Amedcan :'legro. 
In the Declaration of Independence, Americana had deci21.red b·~fore 
the world their faith in democ!"acy and the equality of man. Yet w:dting 
!:lf R. H. Gc..bl"iel, op. cit., p. 20. 
ZZ/ J. T. Adams, Epic c-f America, op. cit. , p. 198. 
16 
upon this subject, Gabriel asserts, "The race problem since Jefferson 
had required Americans to make an exception to the doctrine that all men 
are c:!"eatecl equal. ,.2.3/ The same author. speaking of the treatment of 
the negro in the Southern part of the country, contends, "It is founded on 
force. It represents a denial of the spirit of the American Democratic 
faith. H-2.4/ Jeffe!'son himself was well aware of the many inequalities 
existing in American life; the inequa.lity of the rich and poor, of men and 
women, of black and white, but he felt that the fact that such inequalities 
cid exist did not invalidate the basic principle.~S/ The equality of the 
I..m.el'ican negro was of serious concern to many prominent Americans 
early in the nation's history. That ~ashington was well aware of this 
problem is pointed out by Nevins and Commager who state, 
Even Washing~on in 1786 wrote Lafayette that he devoutly 
wished that some plan might be adopted by which slavery 
could be /abolished by slow, sure and imperceptible de .. 
grees_. 2.6 
And history also relates that Tb.omas Jefferson was t:::oubled and dis-
turbed about this problem all during his life time. • er t:L·embl3 for my 
country,' he declared. 'when I reflect that God is just.••27/ Once 
2.3/ R. H. Gabrie 1, op. cit. , p. 139~ 
2.4/ Ibid. , p. 137. 
2.5/ Nevins and Commager, op .. cit., p. 102.. 
2.6/ Ibid. , p. 176. 
27 I Ibid. , p. 176. 
established in this countr~r' slavery became entrenched.. The Southern 
plantation owner became caught in an econ.omic system from which there 
vras no escape. To rer..ou::tce slavery meant financial ruin. He felt that 
ha must hold on at any CvRt short of ruin.!~/ Both sides in the struggle 
over slavery felt that it was an attempt to violate the doctrine of the free 
i :ndividual. Tbe South fought for its right to preserve a way o.f life; the 
North fought for the abolition of a way of life contrary to the fundamental 
mora: law. The South was caught in a strange set of circumstances and 
those who criticised so bitterly had no practical solution to offer. The 
17 
South, not realizing the extent to which the feeling of nationalism had grown 
in this country, f~lt that right was on her side. They defended the~.r be-
lief in slavery during four long years of battle. In commenting upon the 
effect of the war upon tl1e Amerlcan people, Nevi::.•s ane Commager point 
out, 
The storm u:lified the nation a!ld knit it in-+:o one great wr..ole 
as no slow~r pro~e;.ss could ha·1P. dor.:.e , The war did much 
to deepen and mature the national cha:-:acte: •. ~/ 
b1 writing about the causes and ~ffe(.ts of the wart..>-ab<~lish $hvery, 
Gabrie! rem~.rks: 
28/ J. ':'. Ad::in'S, Epic o .·£ America, op. cit. , p. 160. 
29/ Nevins a~d CommagPr, op. cit. , p. 2!J6. 
Slavery as an institution was so corr.plete a denial of the free-
dom of the individual that it became the objective of a humani-
tarian crusade to destroy it. Nationalis:n was then restored at 
tae e~efse of the colored race in the doctrine of the free indiv-
iduaL~ 
Abraham Lincoln emerged from the · Civil War as one of the great 
l~acJ.ers of American thought. He had a deep and abiding faith in the 
18 
future of America. He fully realized the implications of freeing the slaves. 
He realized that a long period of adjustment would be needed before the 
problem could be solved. Today finds the negro emancipated but is he 
free? 
The negro is free in the sense that the bonds of legal slavery 
have been removed. His liberty of action }n sodal, economic 
and political realms is circumscribed.!!/ 
Denis Brogan, the English historian, in commenting upon the race problem 
which still exists today in the Southern States, says, 
It is unhealthy that the color question should force upon the 
South a denial, in praftice, of the American political reli-
gion of equality .•. 3Zj 
And again, on this same situation, Mr. Brogan comments: 
Many good Americans of both races try to heal the breach and 
take to heart Jefferson's ominous prophecy, his reflection upon 
the national sin of slavery and on fi' justice of God. He trem-
bled for his country. So do they.-
30/ R. H. Gabriel, op. cit., p. 140. 
!!_/ Ibid. , p. 137. 
3Z/ D. W. Brogan, op. cit., p. 112. 
33/ Ibid. , p. 113. 
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Stuart Chase sees the race problem today as principally a culture pattern. 
He states! 
To the Southerner who keeps the negro in his place he is not 
a brute or an enemy of society. To him it is right and proper 
that negroes should. give way to whites. Race prejudice is a 
culture pattern. 34/ 
:'his same author in elaborating upon his theory that race .prejudice 
in ArJ.'"lerica is a cultural pattern asserts: 
Race prejudice is a cultural phenomenon. It has come t9 
our Western culture in relatively recent times, a modern 
form of the age-old suspicion of the out group, the fot;eigner, 
the person who is different. Religious prejudict; has declined 
in the West as race prejudice has increased. 35j 
The negro in the Southern States is free but never as free as his 
white brethren. Americans for generations have attempted to rationalize 
the denial of the American democratic faith that this represents. This 
inequality is now so firmly fixed in American tradition and mores that it 
has kept the status quo without force and without pressure. But there is 
emerging in Arne rican society a caste system that is significant. Stuart 
Chase notes this new and subtle change of recent years: 
But a curious and interesting change is now taking place. The 
investigators call it the emergence of a class and caste system. 
Educated negroes now/think themselves as different from labor-
ers and domestics.~ 
34/ Stuart Chase, op. cit., p. 100. 
~/ Loc. cit. 
36/ Ibid. , p. 1 Z9. 
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Stuart Chase also points out that in the United _States social status 
has ne .. _,er been rigid except for negroes. Classes of society a:r:e mobile 
as th~ Yankee City study has proven and the proverb.~ '~from sh;.rtsleeves 
. . . . . . 
to shirtsleeves in three generations, ~··nas driven it home • .!!/ A great 
work of assimilation has been done in America. AL.-nost all races ha.ve 
be~n acceptedo Denis Broga!l, in commenting upon this fact as he obserYcd 
i~; in a m~dwestern town in the early 1940's, writes: 
.... the Catholic, the Jews and the negroes are still to some 
extent regarded a$ being outside the_ local community life, 
::;. nd so are th.e rec·ent iriunigraJ?.tS ~hose economic status 
remi!)d the spectator that it is Jess than a generation since 
mas·s immigration stopped .. 38/ ·· 
John Buchan noted this charactedstic of American society: 
I am inclined to query the alleged absence of classes for I 
ljl..ave never been in any Bar~ of the United States where class 
distil'.ction didnot ho!d • .!2/ 
Thus, it becomes evident from the writings of America 'a frontier 
thinkers and eminent British writers that America has not solved her 
race problem and has yet to live up completely to the brave statemen t r.:1ade 
3 7/ Ibid. , p. 226. 
38/ D. W. Brogan, op. cit., p. 97. 
39/ John Buchan, Pilgrim•s Way, Boston: HoughtonMifftin Company, 1940, 
p; 268. · '• 
by the country•s founding fathers in 1776. All men are not yet equal in 
America, although the belief in equality is still a vital part of America's 
political thinking. 
The Fundamental Moral Law 
America's frontier thinkers have pointed out another belief that is 
deeply entrenched in the minds and hearts of all Americans and that is 
their belief in a fundamental moral law. This belief was inherent in the 
first colonists to set foot upon American shores. Ralph Wald·o Emerson 
expressed his belief in the moral law when he stated, "The moral law 
lies at the centre of nature and radiates to its circumference. " 40/ The 
Zl 
doctrine of the fundamental moral law is described by Gabriel as the belief 
that underneath and supporting all society is a moral order . .!!/ A basic 
postulate of this doctrine is that God, the creator of man, -and not man 
himself, has laid down this fundamental moral i.aw. The rights of free 
men have not been granted to them by benevolent kings, nor did they come 
frotn any charter, covenant or compact. They are inherent to all men. 
Thomas Jefferson spoke eloquently of these inalienable rights in the 
Declaraticm of Independence as rights not bestowed upon men by a govern-
ment but rights with which all men are born and which cannot rightfully be 
40/ R. H. Gabriel, op. cit., p. 15. 
41/ Ibid., p. 14. 
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taken from them. From this doctrine of the fundamental moral law comes 
the firm belief of the American people in the equal rights of man. Gabriel 
asserts, "Before the moral law all men stood on a footing of equality; 
from it they derived ~qual rights. 42/ 
J2.Ines Marshall, in an attempt to interpret the deep faith of all 
peoples in this fundamental moral law, declares, 
Whatever the inequalities of political and economic life have 
been, in religious tradition men have fo.f3}Pousanqs of years deemed themselves equal before God. "-
. And again, in tracing this fundamental moral law back through history, 
he states, 
From Moses and Jesus and Confucius comes the concept of 
:equality ••• in terms of individual behavior and responsibility .... 
From Buddha and Lao-tse and St. Francis comes the corol-
lary of charity, of the surrender of privilege •• ~/ 
The doctrine of the fundamental moral law implies a belief ia the dignity 
of the human individual and the foundations of this American faith were 
derived from religion, from Christianity. 
Because Americans have this deep-seated belief that certain fuada-
mental laws underlie society, they have down through their history placed 
great trust and confidence in written constitutions which set forth these 
42/ Ibid., p. 15. 
43/ James Marshall, The Freedom to be Free, New York: The John Day 
Company, 1941, p. as:-- ---
44/ Ibid. , p. 84. 
rights of men. Nevins and Commager point out that from the earliest 
years the colonists had learned to hold sacred the rights written into 
the charters of the trading companies, proprietaries or the people them-
selves. This regard of fundamental law was to have a :profound effect 
upon the course of American history.!~/ Denis Brogan. in an attempt to 
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interpret the American people and their feelings on this subject, -remarks: 
The worship of the Constitution by the American people and 
by the American politician is so natural and so valuable, so 
indispensable an element in the national cohesion, that im-
mense tolerance evell of abuse of that worship is necessary. 4:6/ 
Nevins and Commager also note this characteristic faith of the Ameri can 
people in a written constitution by saying • 
. . • they wrote into their Constitution solid guarantees of life, 
liberty and happiness . The ideas that had for centuries been 
the property of philosophers were taken out of the realm of 
philosophy and made law.,!!_/ 
When the American colonists b ·rought their quarrel with Great Britain to 
a climax in 1776, the colonial leaders, in searching for a firm foundation 
upon which to base their arguments, found it necessary to turn to the doc-
trine of the fundamental moral law. They turned to their belief in the equal 
rights of man as Jefferson so proclaimed in the Declaration of Independence. 
By doing so, they announced their deep faith in this doctrine to the world 
as the creed of the continent.~/ 
~/ Nevins and Commager I op. cit. 1 p. 18. 
~/D. W. Brogan, op. cit. 1 p. 126. 
47/ Nevins and Commager, op. cit., p • . 103. 
- .-
48/ J . T. Adams, The Epic of America, op. cit., pp. 89-90. 
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This belief in the rights of all men to life, liberty and tbe pursuit 
of happiness. as each man sees his happiness, is ztill today deeply in-
stilled in the hearts and minds of ft..mericans. The right of a man to 
choose his work, to worahip as he pleases, to live his life iri his own way, 
has become one of the most cherished possessions of the American of 
today. 
The Mission of America 
' 
Another of the basic influences that have shaped American thought and 
action bas been the belief held by Americans from their earliest days that 
America was a child of destiny. It was that deep-seated conviction that 
America was, in a special sense, a chosen land destined to become a 
great influence for good in the world. it is closely associated with the 
theory of Manifest Destiny in which Americans felt that they must fulfill a 
destiny which Wilson spoke of as "the best hope of earth ... ~/ This belief 
gave to Americans through the years a sense of unity that was deeply 
needed. It held before the common man a promise of better things to 
come. Adams declares: 
Even the poor had glimpsed the American dream. The 
dream derived little assistance from the leaders in America. 
It was arising from the depths of the common mass of mf. 
It was steadily taking possession of the hearts of men. 50 
49/ Nevins and Commager, op. cit., p.-:: -492. 
50/ J. T. Adams, Epic of America, op. cit .• pp. 68-69. 
In writing upon this subject, Gabriel contends, "The doctrine of destiny 
was the essence of the spirit of American nationalism.··~/ 
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It was during the era of McKinley and Roosevelt ·that America devel-
oped the theory of the mission of America to .its fullest. It was at this 
time that the philosophy of the brotherhood of man became widespread. 
After Americans had acquired Cuba ~nd the Philippines they developed a 
missionary zeal in which they felt it their duty to venture forth and bring 
their less fortunate brethren under the paternal protection of the United 
States. America's thoughts turned outward for the first time. Gabriel 
asse:tts, "The mission of America was to bring democracy to the world. ••~ 
Up to the Civil War, Americans had declared themselves merely witnesses 
before the world for democratic rights and principles. Josiah Strong. a 
Congregational minister, was one of the most ardent champions of this 
thesis. H~ loudly asserted the superiority of American ways and ideals. 
Gabriel states, "Strong figuratiy ely thanked God that Americans were not 
as other people.··~/ 
When Roosevelt became pre·sident, he was ··dete·rmined that his United 
States should beqtiea'th glory to posterity :s:4/ Roosevelt was ·a :man aeeply 
conscious of all three of the ·fundamental doctrines of 'the Am.ei"iCan demO""-
cratic faith. 'His wa-e ·a docb•ine·of international ·stewardship. 55/ 
51/~~ H . Gabriel. op. cit., p. 108. 
- •. 
~~Ibid. , p. 365·. 
s3/ tbid •• P'· 343· 
~Ibid., p. 350. 
55/ Ibid. ·, ·p. 35.2. 
< 
.; 
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After the Spanish-Americar.L War, Nevins and Commager con.tend, America 
f b k d t . 56/ Ad consciously became one of the tutors o the ac war na 1ons.- ams 
goes on to point out that ou1~ country had had slaves, southern rebels, 
and that now ten per cent of our population were subjects. It was getting 
hard for Americans to maintain ·the fiction of the free man giving his cor-
1"7/ 
sent to a free government . ..:~ 
Thus, we find Amerka's frontier thinkers agreed as they point out 
that Americans have had from their earliest days a deep conviction that 
Americana are a favored p~~:ople, that in some special way life was better 
for them because they were Americans. As the less fortunate peoples of 
the world watched, the Am4~ricans strove to fulfill that special destiny. 
They have felt it their duty to carry democracy to the world. They tried 
in 1918, again with the Atllmtic Charter, and they are the hope of the 
thinking nations of the world today as they strive to preserve world peace 
anq understanding through 1~e United Nations. 
Tllle Gospel of w~alth 
The frontier thinkers point out that in the years following the Civil 
War significant ch::1nges tocl1k place in the character of the American people 
56/ NeviKS and Oomma.ge1·, op. cit., p. 4.Z6. 
57/ .J .. T. Adams, Epic c:f .A..merica, op. c5.t., p. 340. 
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and that the results of these changes can bo found in the American of today. 
Probably no other generation witnessed changes as swift or as revolution-
ary as those which changed the rural republic of Lincoln and Lee to the 
urban industrial empire of' McKinley and Roosevelt.~ As America beaan 
to develop her vast natural resources, small business became big business. 
Great cities appeared and the frontier disappeared. It became known as 
the era of the gospel of WE~ alth. Later it was spoken of as the age of the 
robber baron and the rugged individualist. Adams, in speaking of this e~a 
and its effect upon Americ:an culture, says, • 
A great wave of optimlSql SW"Jtt over ttl~ country, and. re~n­
forced by the mater ial devel~~ent of ~, next three-quar~~"~ 
of_ a ~~nturltJ ras tel become ' ~· fasting tr~it in the America .. 
character.- · . · . . ~ .• . 
. . 
The speed with whic:h men could get rich in America was due in 
large part to the immettae~ j.ncrease in population growth and the exp~ta­
tion of the continent•s uneq~~led resources.~/ Nevins and Commager 
' _. ; ~I. '( 
describe the era of the go,spel of wealth by writing: 
It was in this generation after Appomattox that the pattern 
of our present socit~ty and economy took. shape. Growth in 
area, numbers. we.alth, power, social complexitl rd eco- . 
nomic maturity was the one most arresUng fact._! 
58/ Nevins and Commager , op •.. cit., p. Z59. 
59/ J. T. Adams, Epic of America, op. cit., p. 184. 
- ------60/ Ibid., p. 190. 
!!.2./ Nevins and Commager, op. cit. , p. Z58. 
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In the early days of Al:nerica opportunity had been more or less 
open to everyone and the settling of the early colonies had been a comm.u-
nity enterprise. By the year 1850 that equality of opportunity waa .no 'longe~·. 
evident in American life. Opportunity seemed to have been taken over by the 
rich and influential men of the cities and many Americans left the industrial 
centers and turned to the frontier country in search of opportunity. In writ·· 
ing of this situation, Adams declares. ..If wealth was accumulating it was yet 
more rapidly concentrating. u 62/ 
Adams also goes on to say that money .. making now became a virtue in 
America and he remarks. "I think we must consider it one of the great influ-
ences for evil in American life • .,~./ Men argued the morality of this gospel of 
wealth. The justification of it concerned them deeply for the doctrine of wealth 
implied a corresponding doctrine of poverty. The gospel of wealth permeated 
the thought of the era, of men such as Andrew Carnegie and Mark Hopkins. 
Bishop Lawrence of Massachust!tts preached in favor of it and argued, -To acquire 
wealth is natural and necessary. In the long run it is only to the man of morality 
that wealth comes. "~/Along with the new doctrine of wealth came the new con .. 
cept that to have wealth meant to have success. This was a novel concept in the 
American mind. In describing this new pattern of life, Adams states, 
6Z/ J. T .. Adams, Epic of America, op. cit., p. 158. 
- -------
W Ibid. , p. 194. 
64/ R .. H. Gabriel, op. cit., p. 149. 
uAn atmosphere of hustle and bustle took over about 1850 ••• 
. 1 . ' .~ 5 I L t . th Nervc..usness became a common phys1--:a trc.1t. :..... - a er 1n e same 
work Adams declares, '• At the bottom of all that an American does is 
r1.oney: beneath every word, money ... 66/ 
It was during these years that the rich resources of America were 
exploited and the wealth o! the country was concentrated in the hands of E 
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· few men. This moneyed group needed cheap labor for their industries anC: 
so it W:\& that America opened her doprs at this time to great waves of 
European immigrants. At the very time that Northern industrialists wer :; 
condemning Southern plantation owners for exploiting the negro slaves, 
... 
the Northern facto~y oymer was doing exactly the a.~e thjng to -~e cheft.p 
immigrant labor that he had imported. Many Americans of earlier 
stock could not exist on the wages being paid to the immigrant factory 
worker and moved westward to the frontier. 67/ In describing the activi-
ties of the robber barons of that era, Adams says, 
But for the most part these early financial conquistadores 
were as ruthlessly unsocial in their actiyities as any pirate 
who ever trod a bloody quarte1·-deck. 68j 
65/ J. T. Adams, op. cit., p. 186. 
66/ lbiJ,, P• 189. 
67/ Ibid., p. 313. 
68/ Ibid., p .. 315. 
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Andrew Carnegie called this amassing of wealth .. triumphant democracy; .. 
· . ' . : · . . .. 
others were quite as ready to admit it was triumphant but were not at all 
. 
69/ . th . f th bil sure tpat it could be called demoeracy .- In not1ng e nse o e P _ oso.,.. 
phy and its subaequep.t effect upon Ame.rican thought, Gabriel asse~ts, 
The social philosophy of the doctrine of wealth :required 
of the masses a sel(-denial which was quite out of har-
mony witbAmerican tradition. 70/ 
With industrial progress in .ru.nerica came the slums of the large cities. 
:r; 4 • 
The wealthy noted the slum areas and immediately placed the resp.onsibil.it)i 
on the laziness, ignorance and la~k of tlu:'ift aznong the poor. When the 
laborh .. g classes finally organized to fight for improved wages and working 
. '· .. · 
conditions strikes and violence followed. Nevins and Commager state that 
by 1900 labor had won most of its basic rights •. :~.!/ 
When labor reforms were finally guaranteed. the government then 
stepped in to curb big business monopolies and to bring about much needed 
social reforC'ls. Hundreds of societies sprang up with the intention of doing 
good. This was all quite in keeping with American tradition for th~ entire 
history of the American p~_ople has been one of rebellil:'.g against injustice 
and practices they believed were fundamentally wrong. 
69/ Nevins and Commager, op. cit., p. 301. 
70/ R . H. Gabriel, op. cit., p. 216. 
J...!/ :f\!evins and Commagar, op. cit., p. 319. 
l 
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The Anterican inunigrant ha.s made a deep impression upon American 
thought and culture. Nevins and Commager feel that the contributions of 
the immigrant have never been fully appreciated in this country. 
To all these newcomers--to those who fled religious 'persecution 
and sought freedom to worship as they, would, to those who ran 
away from military serVice and from war a, to those who longed 
for a more democratic society, to those who hoped to escape 
grinding poverty and share in the fabulous ri9hes of the N~w 
World--America was the Promised Land • .!!f 
These same authors go on to say: 
What did the immigrants contribute? Most of all, themselves--
their strength, their work, thei, ~th.. They did the hard, 
grueling work that had to be done if the resour_cea c:4 the nation 
were to be developed rapidly and cheaply •.•• They gave richness 
and color to American life and in some fields added greatly to 
her cultural heritage. In music/and arts they supplied a large 
part of the creative impulse • .!! 
By 1930 our restrictions upon immigration brought this era to an end. 
America was no lotlier. the Promised Land. The large industrial cities 
1tecame the haven for the immigrant family. In writing about these large 
industrial ce:tters, Nevins and Commager declare: 
The city, as Lord Bryce observed in his American Common-
wealth, was the one mos~ cons:>icuous fc:\,ilure of American 
democracy. Here the extremes of wealth and poverty were 
most flagrant, slums crowding the marble palaces of the rich .. 
beggars haunting the doorways of luxurious restaurants.~ 
7Z/ Ibid., p. 330. 
73/ Ibid., p. 331. 
Y._o/ If:-id., p. 330. 
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The frontier thinkers seem to agree that the accumulation of wealth 
bas become a symbol of success in American life. They point out that this 
great wealth of Americll soon became concentrated ia the bands of a few 
big busmessmen and waE:. the direct :-esult of the exploitation of immigrant 
labor. They also agree that the immigrant brought much that was fine to 
.A...merica and contributed much to American culture., They point out that 
as big business grew to be so powerful and ruthless, labor finally became 
"!.:roused and fought for its just rights. 
Twentieth Cent u:ry America 
The twentieth century bas presented new problems to the American .. 
}Iis cultur" is stressing matefialism .. urbaniza~.on and "bigness" bro~ght 
about by the technological advances of science and the expansion of private 
enterprise., Democracy, never having been practiced in complete truth, 
has become a matter fdr serious consideration. Individualism is still 
proclaimed as the baais .for success but terms o:f ,social science are being 
applied to history, economics and politicso 
Two world wars and the greatness of Ameri.::a in the present world 
have caused isolationism to be overshadowed by internationalism. 
At best, •twentieth century civilization is more complex than nine~ 
teenthJ and even partial masterx of it requi~es both intellectual 
maturity and moral integrity.75J 
75/ Her.ry Steele Coouna 3er,. The \American Mind, New Haven; Yale 
U:niVe!"sity Press, 1950 ~ p. 409. 
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The simple forms of government and living of the frontier individual 
have become cmnplicated and confusing. The greco.test underlying uncer .. 
tainty of the times is that of the individual, pondering at once his place in 
a ''big buainess" society operating ur..der the frontier philosophy of per-
sonally-achieved success and his place in a possible society controlled b:i 
government for the good of all. 
Economic developments which could not possibly have been 
foreseen when our political forms took shape have created 
confusion and uncertainty in the working of the agencies of 
popular government and thereby have subjected the idea of 
democracy to basic strains. The change in conditions goes 
far beyond the particular consequences which Jefferson 
feared as a result of growth of manufacturing and trade at 
the expense of agriculture. The strengthening of the politi-
cal power of laborers that occurred in Great Britain as the 
consequence of industrialization, and the part played by 
this factor in the H)beralization of govermnent were not anti-
cipated by him. 76j 
Robert Lynd. says in Knowledge for What? that 
••• currently one of the most dramatic and momentous con .. 
flicts in our current American culture--a crisis crowding 
insistently onto the front pages of our newspapers--is that 
between the old doctrine of laissez-faire and those who pro-
pose centralization, planning and control. 77/ 
76/ John Dewey,. Freedom and Culture, New York: G. P. Putnam's Sons, 
1939, p. 61. 
11/ RobertS. Lynd, Knowledge for What?, Princeton: Princeton University 
Press, 1940, p. 143. 
l 
Robert and Helen Lynd conducted two studies in an inland American 
town, called by them Middletown. One study was done in 19ZS, the other 
in 1935: Such surveys as this have produced new knowledge about human 
behavior and the relation of the individual to the institutions of his commu-
nity. Because our American pattern of standardization is so prevalent, 
these studies are accepted as valid sources of reference in searching for 
answers to current problems of the entire United States. 
They found that, in 1935, having been through the depression, the 
b.dividual of the community, undernea~ , the surface of everyday living, 
was troubled by conflicts among values and institutions; by conflicts in 
••deep-rooted ideas of individual and collective responsibility; conflicts, 
above all, between symbols and_ present reality." 78/ 
The fact that • •tocalgiants, the boys who have grown up with the 
town and made good, have shrunk in stature as rapid technological changes 
have taken place'' ]1/ has contributed to the doubts about the conventional. 
The dream of Middletown's parents for the success of their children 
is being shattered. 
78/'Robert. 5. Lynd and Helen Merrell Lynd, Middletown in Transition, 
New York: Harcourt, Brace and Company, 19j7, p. 489.-
'!J/ Ibid., P• 76. 
Middletown'o cultute has a strong tradition that one's future 
{i.e., one's w~alth and happinese) in in Ol".e's own hands. But 
the ob.!:tacler.; in tb.e "!)att. of the: '.7Jilling but t>a~: ehan.ded individual, 
particularly ir. th~ working cla~~, haYe been increasing.. In 
this changing world suspicion has been growing slowly in the 
minds of some MiC.dletown people that the • 4Lnerican success 
formula' is a mirage--at least f.or them. 80/ 
The second survey by the Lynds was of pa:-ticular intere::;t becP.use 
they wanted to know what changes. if any, had taken place in ten years 
under the pressu!"e of economic strain during the depresoion. They found 
t...ltat b:=t>ically "boom and depression" had not changed the text>.Jre of 
~Iidd:etown's culture: 
.Middletown is overwhelmingly living by the values by which it 
E.ved in 1925, and the chief additions are defensive, negative 
elabo:rations ••• such as, among the business class, intense 
suspicion of centralizing tendencies in government, of the 
h1terference o! social legislation with business, of labor 
troubles, and of radicalism. Among the working class ••• 
new values are apparent in the possible role of government 
in bolstering ••• labor by socijl legislation, including direct 
relief for the unemployed.!!. 
lnstit..rtions for the care of the disabled evidenced most change, 
• 'although Middletown likes to regard the changes in this area as •purely 
emergency and temporary' in character ••• Bl/ 
SO/ Ibid., p. ZlO. 
! .!/ R. C. and H. M. Lynd, loc. cit. 
8Z/ Ibiti., P• 490. 
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In a study of a shnilar nature, Plainville, U.S.A., James West 
{;.lund t:'lat during the g:r.eat. depression Plain.ville !Shifted from an indhrid-
1.·.alistic to a welfare e,concmy--it had to or starve--but almost nobody 
approved o£ it. .. All the federal agen.cies are utilized ":o the .fullest extent~ 
yet fr.ey are denounced constantly •for ruining tr.J.s co1.:ont~y ••• •83/ 
The Middletown story revealed that .. the busines!> class ••• runs 
the city. u~/ The development of industry from the individually owned 
and operated business enterprise has placed the majority of th.e populatic!' 
in a position of dependence upon this new .. big business." Commager ca:; . .s 
this corporation .. t..~t: modern sin. •• The American mind and American law 
were equipped to deal with the old familiar personal sins, but confronted 
by the new, impersonal, social sLn. they were confused. 
For the new social sin was impersonal and without evil intent. 
The explanation of this curious situation was to be found largely 
in the nature and operation of the corporate device ••• the stock:. 
holder nor the directors nor the agents tq.emselves feel any 
personal responsibility in the matter. 85/ 
Each one being responsible to another body of stockholders, or 
management, or directors, w2.s ••too far removed from the business to 
exercise any control over its ethics ..... 86/ 
83/ James West~ Plainville. U, S. A., cited by Stuart Chase, op. cit., p. 127. 
84/ F.. S. and H. M. Lynd, op. cit. , p. 77. 
~5/ H. S. Cornmager, op. cit., p. 333. 
~6/ Loc.o cit. 
Commager goes on to advocate the control and remedying of the 
situation by force of public opinion.~/ 
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However, in considering· the case of an individual versus the corpor ."\.-
tion in a lawsuit, the individual might not realize the full benefits of our 
doctrine of equality before the law. Lynd cites the case of United States 
Steel and John Smith. They are assumed to be (in our culture) simply 
two equal individuals with equal access to the law as represented by their 
respective counsels. .. But democracy still remains uneasy in the pre-
sence of this prevalent fact of giants and pygmies living side by side in 
alleged equality ... _!!/ The Lynds found that "by and large, a rich man or 
corporation stands a better chance in Middletown courts than a poor man..~/ 
In Middletown, it should be noted, the ruling business class, which 
in this case is chiefly one family, is responsible for much civics good--con-
tributions to keep the local churches, schools, college, organized chariti~s 
in a condition worthy of local pride. However, the remark of a minister 
in one of the churches indicates the feeling tow~rd the ruling family: 
87/ loc. cit. 
88/ R. S. Lynd, op. cit., PP• 77-78. 
89/ R. S. and H. M. Lynd, op. cit. , p.. 434. 
If the x•s would only plow some of their big profits back into 
the community by increasing by even two or three dollars a 
week their low wage scale of fifteen to seventeen dollars per 
week, instead of giving •o much to philanthropy, they w/ould 
make Middletown a lot more Christian place to live. 90 
Big cities. big corporations, elaborate technology, national-
ism--all such current ways of living- -involve a situation the 
like of which runs counter to laissez-faire. Furthermore, 
with planned totalitarian culture in active and manifestly effi-
cient operation, those cultures operating by casualness are as 
inevitably at a disadvantage as is the horse and buggy in a world 
of automobiles. Since World War (I) Western cultures have 
apparently crossed a momentous mountain range, behind which 
they can never again retrace their steps to the status quo of 
liberal casualness. 91/ 
JB 
In an attempt to meet the changes confronting it, the Lynds state i h.:i: 
the probable course of action to be taken will be "Middletown's customary 
middle-of-the-road course." 
If labor organization and other forms of •radicalism'. become 
sufficiently insistent. eompromises will be made, the 'middle 
of the road' will be relocated somewhat to the left; the new 
path will in time become familiar and the 'American way. ·9Z/ 
The depression of l9Z9 brought a 
••• challenge to capitalism and the effort to meet the challenge 
by a combination of individual liberty and initiativ~ with collec-
tive planning, control, and action seem(ed) to mark a nei place 
in the intelleetual and moral development of mankind.!! 
90 I Ibid. , P• 86. 
1}_/ R. s. Lynd, op. cit. , p. 65. 
9Z/ R. S. and H. M. Lynd, op. cit. • P• 510. 
93/ Charles A. Beard, America Fa~,:s. the Future, Boston: Houghton. 
Mifflin Company, 193Z, p. 9. -
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An example of this was the Tennessee Valley Authority which may 
h . t ~ • 1 • t" f .U... t I 94/ • "go C'.own i ::.1 history as t e most unpor an·~. soc1a 1nven 1on o ~o.ue ere.. --
The Social Security Board is anothe!"' institution in which 
economists and other social sciejtists have had C\. hand ... 
applied in an impr~ssive way. 95 
The growth of huge industrial plants has brought th.e American worker 
to the neighborhood of the plant and resulted in 
..• large population masses held together principally by the 
tie of the individual to his job ••. Not only does the urban 
pattern now dominate our culture quantitatiYely .•• . , the urban 
population is increasi· gly calling the tune to the patterning of 
the entire culture. 96 
Cities have grown, too, because many people wieh to 
.•• b~r!efit by the resources of culture ••• On the material 
side, t ile overhead cost of providing desirable modern 
services .. -from labor-saving utilities to schools and the 
arts--can best be borne when widely shared._!!/ 
Since our "urban units are allowed to develop casually." we have 
not yet built urban communities in a social sense. 
Fifty thousa!ld families paying their gas bills, mowing their 
lawns, jockeying thei r way through traffic to jobs in offices 
and factories, and sitting side by aide watc}ling movies, do 
not necessarily constitute a community.,!!/ 
J4/ Stuart Chase, op. cit. , p. 205. 
95/ loc-. cit. 
96/ R. S. Lynd, cp. cit., pp. 80, 81. 
97/ R. S. Lynd, op. cit., p. 81. 
-
98/ loc. cit. 
Lewis Mumford, in~ Culture of Cities, says that "the art of 
community living struggles unsuccessfully for a foothold in 'these vast, 
inconsequential urban clottings. u99/ 
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"The disintegration of the small community," Stuart Cha~e believes, 
"is the gravest problem facing modern society." 100/ For "the average 
dweller in such a community probably has a sense of belonging that is 
qualitatively somewhat different from that of the big-city dweller." 101/ 
Mumford, however, found in 1940 that .. more than half our people a~·e 
still within reach of mother earth and the growth of our cities during the 
last decade shows a slowing up ... l02/ He goes on to advocate that 
••• or..ly insofar as values are fostered through art and religion 
and science and domestic life can man effectively use the 
machines and powers that have enabled him to tame nature and 
secure human existence froi the worst outrages and accidents 
that forever threaten it.~ 
The final test of our economic system is not the tons of iron, 
the tanks of oil, or the miles of textiles it produces: the 
final test lies in its ultimate products--the men and women 
it nurtures, and t9e order and beauty and sanity of their 
communities. 104/ 
. . , - ' 
99/ Lewis Mumford, The Culture of Cities, New York: Harcourt, Brace 
aiid Company, 1938, cited" by R. s. Lynd, op. cit., p. 82~ 
100/ Stuart Chase, op. cit., p. 117. 
101/ R. S. and H. M. Lynd, op. cit., p. 490. 
102/ L. Mumford, op. cit. , p. 256. 
103/ Ibid., p. 208. 
104/ Ibid., p. 146. 
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In regard to the men and women of twentieth-century America, Henry 
Steele Commager wrote that the typical American of this period was 
••• still optimistic, still takes for granted that his was the 
most favored of all countries, the happiest and most virtu-
ous of all societies, and though less sure of ?/ogress, was 
still confident that the best was yet to be.~/ 
In this twentieth-century, .. Puritanism lingered on. •• as a recogr~ · · 
tion of the dignity of the individual • .., For the most part, Americans •• still 
professed faith in democracy, equality, and liberty and practiced that faith 
106/ as well as any other people.··-
Commager drew many concluSions about this America in comparison 
with the nineteenth century, and found that religion in this mid-century was 
regarded indifferently outside of rural areas and the function of the church 
had become largely social. Intolerance in economics indicated a fear of 
threat to prosperity and in politic& it identified loyalty with conformity. 
In regard to class intolerance, the realization o£ pretense in equality for 
the negro brought about an attempt to bridge the gap. Class, however, 
depended more on race than on family. It was, though, in the final analysis, 
largely economic. 
105/ H. S. Comrnager, op. cit., p. 410. 
106/ Ibid., p. 411. 
4Z 
"The public school was less concerned with the trainin,g o{ character 
than y.rith the preparation for a job or for ccllege ... 107/ 
• 
05chool sy.c:;tems that boasted a refined technique of intelligence and 
a.ptitude tests seemed unable to teach spelling or geography." 108/ 
Commager states that 
••• if the record did indicate that the twentieth-century 
American was no more law-abiding than the nineteenth, 
it suggested that he was less given to violence, t0nch-ing and rioting, or to sharpness and chicanery • .!...1/ 
Yet lawlessness, for instance, in talking about the automobile, .had far 
more widespread and serious consequences. 110/ 
No less serious was ''official lawlessness" on the part of federal and 
state legislators and the police .. lll/ 
The war seemed to confirm the distinctive traits of Americans, such 
as self-confidence, a sense of superiority, generosity, honor, bra,.rery and 
idealism. 
No dou~t • 
• • • Americans ov~r seas were buoadened by their experience with 
other peoples and civilizations, and some assuredly learned that 
superiority in plumhing did not necessarilY. fi~n supericrity inall 
the ameniti~s of life or in moral qualities •. !!../ 
107flbid., p. 4Z6. 
108/ Ibid., p. 4ZO. 
109/ Ibid., p. 4Z7. 
110/ loc. cit. 
Ill/ loc. cit. 
llZ/ H. S. Commager, op. cit., p. 43Z. 
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Lewis Mun:tford, in 1940, when Nazism was holding sway in Europe, 
advoca~.;ed a return to the "re-establishment of cor.:unon moral standards 
fjr our whole civilization ... ll 3/ 
He believed that: 
Living for all of us will be a long, desperate fight: a fight 
against anti-s()cial states, organizing terror and slaughter 
on a planetary scale; a fight, in any case, to recover for 
our chi\dren and grandchildren the essentials of human 
life!.!~/ 
He went on to advocate the very core of a fresh culture: the cultivation 
of the family •• ~/ We must. if we are to survive in this world of upset 
values 
••• provide everything that is essential for life ••• We can 
spare electric refrigerators if we have to, . but we cannot 
spare books ..... we must not forego the services of compe-
tently trained teachers, or forget the revitalization of the 
mind through scholarship, science, and works of imagina-
tion. 
In other words, we must r
7
everse the crazy economy we 
once held so sacred ••• 116 
113/ Lewis Mumford, Faith in Living, New York: Harcourt, Brace and 
Company, 1940, p. 3Z4. 
114/ Ibid., 196 .. 
115 I I!>id. • 255. 
116/ Ibid., pp. 316, 317. 
In renpect to duty o£ the individual toward his govermner.t, 
••• the first thing for us to realize is that the type of social 
economy we are bound to create for the United States, if we 
are to survive aE a ·,tation at all, will demand far more politi-
cal activity on tha part of the individual citizen. •• Bosses 
arise in locrJ-ptlit ics out of lethargy and private sel!ishness 
of citizens.-!. 
In any organic democracy,, •, public life must necessarily 
embrace nearly hall of a citizen'• exi~~9cE'!, day by day~ 
year by year, It cannot be otherwise~ 
We must recognize that it is fantastic to think that we can 
establish a perfect justice which will call for no further 
remedies, or discover a perfect truth which will call for 
no corrections. It is even more puerile •• • to believe that 
once we get the mechanism properly adjusted, and creat .. 
ing full employment in the factory. , • , tl\e community will 
remain in that utterly blissful state, 119/ 
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The place of the United States in world aff~:ra is a matter of current 
concern. Dewey belie ... res 
••• in the p1·esent E"tate of affairs, a confli~t of th~ moral 
Old and New Worlcls is the essence of the struggle for 
democracy. It ic not a C!Uestion of isolatiorism. •• The 
conflict is nc:-t one waged with a4:ms, , • 
The confli ct a~ it concerns the democracy to which 
our history commits us is within our owa ir.stitut:1.ons 
and att'.tudes~ It can be won O:"lly by f.oxtentiir.g thf.o ;\ppli-
cation of democratic methods, meth:>ds of consultation, 
persv.asion, negotiation, communicat5.on, cooperative 
117/ L~ Mumfor<i, Faith in Living, op. cit., P• Z9Z • 
.!_!!/ !bid., p. Z9Z. 
119 I :,:tid. , PP• ZZZ-2Z:i, 
intelligence, in the task of making our own politics, industry, 
education, our culture generally, . a ser,vant and an evolving 
~anifestation of democratic iceas._!2Gj 
Authoritarian methods now offer themselves to us in new 
gui$eS ..• they owe their seductive power to their claim to 
serve ideal ends. Our first defense is to realize that 
democracy can be served only by the slow day-lJy-day adop-
tion and contagious diffusion in every phase of ou:r common 
life ••• and that recourse to monistic, wholesale absolutist 
procedures is a betrayal of hum/ freedOJn no matter in 
what guise it presents itself • .!,!! 
American democracy can best serve the world by demonstrati11g in 
its conduct the best of democratic methods and practices. 
Though America had failed in preserving its natural resources, in 
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granting full freedom and equality to the negro, in maintaining the sanctity 
of the law, in providing an adequate education for all children able to profit 
from it, in providing medical aid and security for those who needed it, 
.•• only a perfectionist would submit these failures as 
an indictment or hold that a people who had left undone 
some of those things which it should have ~ne had for-
feited its claim to virtue or greatness.~ 
For, according to Commager, 
••• both the peoples of the Old World and of the New 
acknowledged that P..merica would direct, if indeed it 
lZO/ John Dewey, op. cit., pp. 174, 175. 
J. Z 1/ Ibid. , pp. 175-176~ 
lZZ/ H. 5. Conur4ager, op. cit. r p. 440. 
did not control, the course of world history, and outside 
Russia and her sat~p..ite c~untries, few looked upon this 
with misgivings.!.!:::/ 
Sutnmary 
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America's frontier thinkers have pointed out in their writings what 
they believe are the basic influences that have shaped the American of 
today. These influences have been described as so deeply rooted a part 
of the American people that they appear to have been almost inherent in 
them. Due to the deep-seated nature of theae beliefs and convictions, 
Americans today have an almost instinctive urge to defend them whea 
they are challenged in any way. 
The frontier thinker• believe that the American people have anabid-
ing faith in the three great doctrines of American democracy: the doctrine 
of the free individual; the doctrine of the fundamental moral law: and the 
doctrine of the mission of America. These writers believe that the 
American frontier fostered the doctrine of the free individual and encour-
aged in the American people a spirit of self ... reliance, resourcefulness 
and dislike of authority. 
That the amalgamation of racial stocks did much to add strength 
and color to American culture is accepted by these writers. They also 
123/ H. 5. Commager, op. cit., p~ 441. 
(( 
agree that the worship of material success in American life today is deeply 
. . 
rooted in the backgrounds of the past. They mention that the American 
standard of material living is the highest in the world, but that the Ameri-
can is constantly driven under pressure to maintain it. 
The frontier thinkers point out a deep love of country and firm belief 
in the special destiny of this land they have built up as dominant qualities 
in the American people. They stress the fac:t that many forces have played 
a part in the development of the American culture pattern, but that of all 
these forces, the inalienable right of man to live as he pleases seems to 
be the most significant and the most zealously guarded right of all. 
It is to this freedom of the individual that the P..merican continues to 
cling today under the stress of challenges to the basic philosophy on which 
his government has been built. 
U. CONTEMPORARY PROFESSIONAL WRITERS IN 
THE FIELD OF SOCIAL STUDIES IN 
ELEMENTARY EDUCATION 
Professional writers in social studies at the elementary level are in 
agreement concerning certain attitudes and understandings children should 
have if they are to become good citizens of our society. 
Children should be trained to think critically. The tendency to accept 
facts without discrimination tends to continue into adulthood, This results 
in members of society who are ill-equipped to assume the responsibility 
demanded of free citizens in a free society. A person living in a dynamic 
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civilization is compelled to use the scientific method in solving the problems 
of everyday life. Children for the most part are ~ot required to solve prob-· 
. I 
lems of a social nature, but they should be taught to think about them.~4' 
They should be taught certain basic techniques of thinking, such as, {1) the 
it,bility to generalize from facts, (Z) the ability to apply facts and generaliz. ~~-· 
·~ions to new situations, (3) the habit of questioning the sufficien<:y of evidence 
and (4) the ability to come to logical conclusions. 125/ 
There is a unanimity of opinion concerning the need of teaching the -child 
to think critically. However, there are differences of opinion conce.J:ning 
whether or not children should be indoctrinated with certain basic standards. 
T.he following is the opinion of Horn: 11.6/ 
••• Educative induction into citizenship involves such complicatedproQ~." 
lems that dogmatic rule-of-thumb procedures cannot be defended ••• 
Indoctrination, even in the sense of influences that operate to change he 
student's ideas and attitudes by methods other than through his conscious 
and critical appraisal, goes on whether we will it or not, both in and out 
of school ••• nor can either thought or knowledge be separated from attio;. 
tudes, emotions, and ideals. Controversial issues cannot be excluded 
from the schools ••• Freedom of teaching ••• is not absolute but relative. 
Symbolism, conditioning, and emotional appeal are both inevitable and 
essential. 
The school is historically and inevitably a source of social control -
in purpose, ·in the machinery set up to realize its purpose, and in 
1Z4/ "Teaching Critical Thinking in the Social Studies," Thirteenth Yearbook 
OT"ihe National Council for the Social Studies, 1941.. 
·-- ---.-------
125/ ''The Social Studies in the Elementary School, n Twelfth Yearbook of the 
National Council for the Social Studies, 1941, p. ix. --
.. . -------
126/ Ernest Horn, Methods of Instruction in the Social Studies, Boston: 
Charles Scribner's Sons, 1937, pp. '118 ff.--
its results. Within the limits of its effectiveness, for example, 
it instills the Golden Rule rather than the principle of .. dog eat 
dog;" it inculcates honesty rather than fraud; it develops skill 
in the Arabic rather than in the Roman system of numbers; it 
encourages the reading of the Bible rather than the reading of 
the Koran - in short, it establishes certain habits, knowledges, 
attitudes, ideals, and value norms rather than others. 
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The above may be compared to Preston's view, which is as follows·127/ 
A vast gulf lies between the spirit of propaganda and the spirit 
of scientific enlightenment ••• Indoctrination is often presented 
as though it were the product of free inquiry •.• It must be evi-
dent, however, to any teacher that .manipulation of the minds of 
others is a process opposed to that of education of those minds. 
Suppressing certain facts and selecting for dissemination only 
those that will serve one's cause, however noble, is an expres-
sion of contempt for education and shows acceptance of the cyni-
cal 'ends justify means• · philosophy •.• Children in the elementary 
school are not too young to distinguish between reality and 
legend •.• Teachers can help children develop an intuitive respect 
for integrity, recognizing that human judgment and decisions 
must not be regarded as possessing such finality that they are 
not subject to further inquiry and revision. 
The purpose of social studies is to broaden the children•s concepts 
of the world. lZS/ 
The social science curriculum may be thought of as a process 
of constantly widening the children•s horizons, both in space 
and in time, of enlarging and enriching his experiences, of 
helping to integrate his Jpersonality and of incr.easing improve-
ment in his social relations. 
127/ Ralph C. Preston, Teaching Social Studies in the Elementary Schools, 
NeW York: Rinehart and Company, Inc., 1950, p:-19. 
128/ Mary G. Kelty, Learning and Teaching History in the Middle Grades, 
BOston: Ginn and Company, 1936, p. 10. --
• · In the discovery of the worlds of space and time, relation-
ships of the simpler types are continually pointed out; and 
t:he child can unde:;.·stand them the better because he h~s 
obtained (or is obtaining) a view of the world as the home of 
man and an understanding of man's great adventure on the 
earth. He is in possession of basic viewpoints in terms of 
which comparisons and contrasts take on new me:lnings. 
The common goal of social studies teachers is the develop ... 
. f :'t. 11· t "bl ·t· lZ9/ ment o 1n e tgen respons1 e c1 1zens.----. 
But our conception of the good citizen has expanded greatly 
during recent years. Our desire for a peaceful world has 
forced us to redirect our thinking. The obligations of citi-
zenship begin with the family and end with the human race. 
The American Dream should be taught, but not with the 
idea that others must share it in detail. There are dif-
ferent roads to happiness and well-being. 
There can be no real security for the United States unless 
there is real security for the other nations of the world. 
The human race is rapidly becoming one and inseparable. 
There is need to teach that the world is one large community. All 
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inhabitants of the world are citizens of this community with equal rights. 
This world citizen, according to Todd, abides by certain principles. 130/ 
. •. He knows that a world of free men can be constructed 
only by individuals who have pledged themselves to work 
with the tools of intelligence. He realize• that unless a 
1Z9/ W. Linwood Chase, .. Our Common Concern., .. Social Education, 
~8-lZ, January, 1948. 
130/ Lewis Paul Todd, "The Study and Teaching of American History," 
Seven·~eenth Yearbook of the National Council for Social Studies, 1946, p. 4. 
-- ~ _....__._ ----
substantial number of the world•s people place their first 
loyalty to reason as a means of solving social problems. 
there will remain the danger of decisions arrived at by force. 
Fortunately for educators, the characteristics of a "good•• 
world citizen are easily defined. No less fortunate is the 
fact that the values to which the ''good"world citizen pledges 
allegiance are, for the most part, the identical values for 
which we have embodied in "the American dream. .. The im-
plications of this fact are enormous. If in the past American 
education had fulfilled its basic commitznent to produce ''good" 
American citizens we would have in the United States today 
far more understanding of, and support for, an organized 
world community. 
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Although a good world citizen is the ultimate aim of the educationa:. 
system, many of the present aims are concerned with a more provincial 
context. The good world citizen must be loyal in his relationship in the 
home, community and nation. 
The development of loyal citizens is one of the basic aims of our educa-
tional system. Children should be taught that democratic living springs 
from certain values.l 3 l/ The teachings of history aid in the development 
of an understanding of the morality and standards our society is based upon. 
The realization that group living has been experienced by all people through 
the ages should be understood. Group living has always presented problems. 
History demonstrates' that man in his efforts to improve social relationships 
131/ John U. Michaelis, Social Studies for Children in a Democracy, New 
York: Prentice-Hall, 1950, p. 9. - --
ilos t on Lln i' ~:ra ny 
choo1 o1 fuauc~~ion 
Li brr• r v 
5Z 
has developed the democratic ideas of today_..!!!/ 
Children should understand the influences of the past on the present. 
should appreciate our national heritage, and those individuals who have 
made special contributions to it. Most important~ perhaps, will be the 
realization that our nation is evolving. changing. that it is not a static 
society. 133/ 
Special emphasis should be made on democratic values and principle::;. 
Each person in a democracy has a responsibility in contributing to the pro-
gress of society. Effective group-behavior is one of the ultimate goals of 
good citizenship. It is the responsibility of each person to work coopera-
tively for the welfare of society. 134/ 
Today each person is dependent on literally thousands of people the 
world over for the food he eats ~nd the clothes he wears, f~ the necessities 
of his every day's existence. There is an interdependence with one's neigh-
bors in this country and around the world. Before peace and friendship with 
one's neighbors can be achieved, an understanding of each other's fears and 
needs, and the similarities of all people must be appreciated~/ The Four 
13Zf Ibid. , p. 8. 
133/ ibid •• p. 9. 
134/ Michaelis, loc. cit. 
135/ W. Linwood Chase, Wartime Social Studies in the Elementary School, 
Washington: National Council for the Sociai StudieS, 1943, p. 4. 
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Freedoms were well publicizedduring the last world war. An understanding 
that these freedoms (1) freedom of speech, (Z) freedom of religion, (3) free-
darn from want, and ( 4) freedom from fear, are goals to be achieved for all 
people. 136/ 
Friendly attitudes toward other people should be developed through 
understanding the ways people live in other countries. Tolerance and 
friendliness should be developed toward people of othe~ races, religions, 
cultures, and nations. An appreciation of the contributions of all peoples 
in art, music, education. medicine, the sciences, technology and other 
fields should contribute to the awareness of the interdependence of all 
people. 137/ 
Children should understand that the physical and social environment 
is inextricably_ interwoven. The physical environment influences the social 
and economic relations of people. People in turn are continually modifying 
their environment through the development of new ideas, scientific thinking, 
inventions, and the development of machines. Modern communication · and 
transportation has in effect decreased the size of the world. 138/ Technologi-
·--c-at ~nanges -have caused modifications and disturbances in economic and 
... 
136/ Ibid. , pp. 3 ff. 
137/ Michaelis, op. cit. • p. 50. 
138/ Ibid., p. 4~. 
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social relationships in varying degrees all over the world. 139/ 
Man has been achieving increasing power over his enviromnent. He 
bas increasingly gained the power to construct or destroy. Natural -resources 
are being consumed and destroyed by man. One of the greatest crimes 
against society is the waste of natural and human resources. Conversely, 
it is one of man's greatest responsibilities to conserve and use human and 
natural resources constructively.!~~/ 
The individual should be given an opportunity to develop his own 
~bi~ities - to the highest degree. He should acquire an appreciation for beaut7 
in the natural environment and a desire for beauty in all things. 141/ 
He should be guided in all his activities by the morals and values .. of our 
society. He should appreciate the dignity of his fellow man, and understand 
that others should have the same rights and privileges that he enjoys. Each 
person in a democracy has the responsibility in furthering and contributing 
to the progress of democratic living. Within a democratic society, initia-
tive, competition, and cooperatio~ all have great value 142/ One must be 
willing to place the good of society above one's own interest • .!!~/ One defi-
nition of democracyis "Cooperation with others ... ~/ Most of the work 
. . " .. 
139/ Ibid., p. 48. 
140/ Ibid., p. 9~ 
141/ Loc. cit. 
142/ .I.:oc. cit. 
~~Ibid., p. 126. 
144/ Chase, op. cit. , p. 19. 
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done in the world has been achieved through cooperative efforts. Success-
ful living depends on getting along with others. 
The objectives of education should be in harmony with national 
objectives. This does not tnean that the schoo1 program should be iden~ical 
v·:ii;b the national program, but it should not be in opposition to it. 145/ 
Children should be informed of international problems, and the position of 
the United States in the World situation. 146/ 
The Commission on the Social Studies of the American Historical 
Association prepared a state!llent of go~ls that they feel America has set 
for itsel£.147/ In abbreviated fo~m, these are as follows~ 
1. 
2. 
. 
National planning in industr·y,· business, agri:culture, 
and government. 
Social insurance. 
3. Universal education !or every age level. 
4~- Improved transportation. 
s. Local, state, and regional planning. 
6. The development of parks and playgrounds. 
7. 
8. 
9. 
10. 
Preventive medicine and universal hos_pitalization. 
The encouragement of the sciences and arts. 
A reasoned equality of opportunity. 
International cooperation. 
145/ Edgar Bruce We~ley, and Mary A. Adams, ~~flC}ling Social Studies in 
Elementary Schools, Boston: D. c. Heath and Comp~h'J', 1946, p. 109. -
~/Chase, op. cit., p. 3. 
147/ Edgar Bruce Wesley, and Mary A. Adams, Teaching the Social Studies, 
Boston: D. C. Heath and Company, 1942, P• 81. 
The following is a list of. ~ome desirable social objectives that a,re 
d . d . 148/ en urtng an pervas1ve:--
Food Health Indepe ndenc '! 
Shelter Recreation Cooperation 
Employment Character Justice 
Efficiency Friendship Toler~.nce 
Security Status Conformity 
Conservation Courtesy 
Achievement Prctection 
A: leading educator, writing in :the social stut!ies field, compiled e. 
Est of objeCtives for each of the following subject areas: social stt:.dies, 
histo::.-y;, geography, and civics. ;Neither _the subject areas, nor t:1~ list 
of o~jeetives for each area is . all~inclusive. Sor.ial studies goals ar~ 
furthe..red in other area~. l\h~ items ,selected are o.nly a sample list of 
some of the possible goals. The objectives are as follows: 149/ 
1. To acquire the habit of courtesy 
2. To cooperate cheerfully and effectively 
3. To contribute to the happiness of the home 
4. To participate in group activities 
5. To understand the interdependence of peoples 
6. To appreciate the services of others 
7. To assume responsibility 
8. To choose and prepare for a vocation 
9. To beco~e a p~rticipating citizen 
10. To meet civic respons~bilities 
14B/ Wesley and Adams, op. cit •• p, 104. 
149/ Ibid., pp. 114-116. 
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11. To understand social organ,izations and processes 
12. To exercise critical faculties 
. 13. To tolerate others and their beliefs 
14. To conserve resources 
15. To respect all nationalities, races, and groups 
16. To promote world fellowship 
17. To uphold and promote democracy 
18. To enjoy wholesome recreation 
19. To cultivate intellectual interests 
20. To appreciate esthetic p:roducts 
21. To understand historical concepts 
22. To identify great leaders 
23. To develop a sense of continuity 
24. To develop a sense. of chr'?nology 
25. To appreciate the contributions :from the past 
26. To acquire a background for understanding the present 
27. To learn the techniques o~ fi.nding m~.teri~ls 
28. To learn the historicaLmethod 
29. To discriminate among ·authorities 
30. To compare and evalua.te conflicting evidence 
31. To develop the capacity of suspended judgment 
32. To develop an ob}ecti~e attitude 
33. To understand relationships 
34. To understand and rna,ke generalizations 
35. To appreciate the great documents of the past 
36. To build a solid basis for patriotism 
37. To broaden and expand interests and sympathies 
38. To learn how to organize materials 
39. To understand the enduring elements from the past 
40. To understand how man has utilized h~s resources 
41. To understand how environment affects man 
42. To learn how man has modified his environment 
43. To appreciate man's interdependence 
44. To see the value of ~~ · exchange of goo~s 
45. To understand the principle of the d~~ision of labor 
46. To develop a sympathy for other peoples and gz:otp~;~ 
47. To appreciate the wide distribution of natural resour.c~s 
48. To learn the value of conservatio~ · 
49. To unders~nd phenomena about the earth 
50. To learn the main facts about different occupations 
51. To understand natural forces, such as weather, seasons, 
tides 
52. To underst~11~ migrations of peoples 
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53. To appreciate the values of travel 
54. To acquire geog:r§p~ic concepts 
55. To understand the need of goverrunent 
56. To learn the structure o! governmen~ 
57. To learn bow candidates are elected 
58. To learn what becomes of taxes 
59. fo understand parties and their activities 
6o: To unde~stand how public opin:ion is formed 
61.' To learn bow nations cooperate 
6Z. To le,arn w.hat our diplomats and consuls do 
63. To acquire proper. civic attitudes 
64. To understand how laws are made 
65. To understand how courts function 
66. To understand penalties 
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67. To learn civic duties 
63. To understand public issues:· ana pr.oblems 
69. To strengthen faith in democ;racy 
Citizenship in a democracy today entails great responsibility. It is 
necessary for the children of today to acquire certain attitudes, understand-
ings, and abilities if the demgcratic way of life is to continue. 
Professional wr-iters agree. generally, with the ultimate goals of 
the social studies prog:ram. However, Phillips 150/ indicates that the schooJ 
alone must overcome many serious obstacles if these goals are to be 
achieved. 
Our pupils tend to reflect ~e views of their parents and of 
the social environment. The spirit of defeatism, some .. 
times the result of lazy thinking and indifference, and some .. 
ISO/ Burr W. Phillips, "Our· R~~p<).naibil~ties "*-" ObUaation•. •• Social 
EdUcation, 1 1;8-ll.. Jan,uary. 19-t7. . . 
times planted and fed by the selfish or unfriendly, is a power-
ful negative force and is jeopardizing the future of mankind. 
We must "Culti\rate in ourselves and in our peoples a wholesome 
spirit of optimism toward the problems of society and the pos-
sibility of their solution. 
In 1947 Dimondl51/ warned that the social science program in the 
schools was inadequate. 
The approach to civic education is, in virtually all schools, 
fragmentary and incomplete, even within the course of 
study. With few exceptions, the schools have not analyzed 
the full demands of citizenship education in a democracy • 
. ,ne d"fic education program has often grown by chance 
ac.cumulation of materials rather than by broad and sys-
ter:natic plan ••• It would seem appropriate for schools sin-
.cerely concerned about civic education to make a general 
and coordinated approach to the study .of democracy and 
democratic citizenship. Such a service rendered by even 
a few schools would be of marked value to the whole of 
American education. 
Many children do not have a clear under standing of demo-
cracy ••. /fhey7 are limited in their ability to express the 
meaning of democracy and resort to memorized phrases 
or to inc-omplete ideas. More pupils place more emphasis 
on rights than on responsibilities. 
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The eontemporary professional wri~ers in the field of social studies 
have contributed authoritative criteria for cons-ideration in the building of 
a social studies program. 
li!J Stanley E. Dimond, "Detroit Citizenship Study, 11 Social Education, 
12:356-360, December, 1948. 
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CHAPTER III 
PROCEDURE 
The purpose of the research project What America Means tQ Me was 
- ---
t-, determine exactly and specifically just what America means to sixth 
t rade children. 
To obtain permission to carry on the study in various towns and cities, 
lette1 s. written by Doctor W. Linwood Chase of Boston Univ~;rsity • . wf!rP 
f:.ent ':c the sup~rintendents of these towns and cities, explaining the pur-
poses of the survey. Following, is a copy of one of these letters: 
Mr. T. Joseph McCook 
Superintendent of Schools 
HaverhiJl, Massachusetts 
Dear M-r. McCook: 
November 17, 1950 
This year nearly thirty members of my seminar in 
elementary school social studies are engaged in thre-e big 
research projects. One group is concerned with finding 
out the responses of 5, 000 sixth grade children to the idea 
What ArrieJ:ica Means to Me. _ ·::~o far as we know no large 
scale project of this kind on 'the elementary level has ever 
been done in -this -~~untry. · However,. I feel that this is an 
important area of exploration • . , · 
Miss Helen R. Linehan~~ -·teacher· ._of grade five in the 
Tilton School, is one of the ten Master!~ ;{)~gree candidates 
at work -on tll~s proj~~t. She is planning tci tcl,lk o~er the pro-
ject with Miss Kett~. it:nci we hoJ):e .that Miss ~eit- ~d- you will 
want all of the siXtii' grade children .in Have:r:hill to take part 
through writing a composition' 'on ,Wha~ America Meims· to Me. 
~ . ~-
I am enclosing a copy of the direction sheet which would 
go to all teachers cooperating in the project that you might 
know how much would be asked of the teachers. We would hope 
that these sheets would be distributed fror ... "'l the superintendent~s 
office to the various elementary schools, and then returned to 
hi_s office where Miss Linehan could pick them up. 
Miss Linehan will be able to answer any questions that 
you . or Miss Kett might have. I, too, would be most willing to 
answer any further queries. 
Sincerely yours, 
(Signed) W. Linwood Chase 
Professor of Education 
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An instruction sheet for the teacher of each class of children partici-
rating in the study was made. It was the desire of the group to obtain, as 
n.early as possible, the child's free and unrestrained expression an.d respcr.!-
ses. Therefore• it was necessary to make the directions brief and devoid 
of clues which could in any way slant the child's thinking. 
After the superintendent's permission to carry on the project in his 
town or city was granted, this direction sheet was then sent to each sixth 
grade teacher. Following are the exact instructions which were given to 
the teacher: 
RESEARCH PROJECT ON 
WHAT AMERICA MEANS TO ME 
Teachers of Grade Six: 
We are asking your cooperation in obtaining a composition from each 
of your children. The purpose of this composition is to determine the nature 
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of the responses ol 5., 000 c::Qil~ren in gri'.de six with respect to What 
l\...rnerica Means to Me. Since we are concerned with ideas only, rather 
than the form of the composi~lon, say nothing to the children about mc-t·~p = s 
of technical for~ Our i~~ntlo" is to 'ecure a free expression of opinion,. 
with no clues given either by th~ ~e~cher or obtained through class discur,;-
sion then or at an earlier time. 
Please follow the directions below exactly and without elaboration. 
We ask this that all 5,. 000 children will have ic:lentical directions from their 
teachers. W~ would appreciate it if this project were done as early as pos-
sible in the week of December 4th. 
Bo&ton University Sc~ool of EducaUon 
Seminar in Elementary School Social 
Stud~es (Group I) 
Directions To T4~ Te~cher 
1. Distribute large sheets of white composition paper. 
Z. Write this title on the board: What America Means to Me. 
3. Read the following paragraph to the pupils:· 
AMERICA HAS MANY DIFFERENT MEANINGS FOR 
DIFFERENT PEOPLE. MEPJr WOMEN, BOYS, AND GIRLS 
ALL HA V~ PlFFERENT IDEAS ABOUT AMERICA. WJiA T 
DOEs· ~~RICA l\4EAN TO YOU? ON THE TOP LINE OF 
YOUR P~ER COPY:· THIS 'fl,TLE FROi/I THE BLACKBOARD: 
WHAT AMERICA MEANS .!Q_~, AND WRITE YOUR 
IDEAS ON THAT SUBJECT. 
4. Allow sufficient time for all to finish. 
5. Read these direCtions to the childt'en: 
A. ON THE BACK OF YOUR PAPER, IN THE MIDDLE 
OF THE' FIRST EMPTY LINE, WRITE THE NUMBER 
I. AFTER IT WRITE YOUR NAME AND THE DATE. 
{Pause) 
B . ON THE NEXT LINE WRITE A 2. AFTER IT WRITE f..' 
1,- . 
B -IF YOU ARE A E·OY, 0~ A S!lF 'X'OU ARE A GIP..:U 
(Pause) 
C. ON THE NEXT LIN'E WRITE A 3. AFTER IT WRITE 
YOUR FATHER9S OCCUPATION~ {Pause) 
(If a father is not the wage ... earner, the teacher may 
tell such a child to write the occupation of the wage-
.• 
. •' 
earner.) 
·.:: .· .. . 
D. ON THE NEXT LINE WRITE A 4. ALL OF US ARE 
AMERICANS, BUT OUR ANCESTORS CAME FROM 
OTHER COUNTRIES, AFTER THE 4 WRITE THE 
NATIONALITY OF YOUR ANCESTORS ON YOUR 
FATHER '5 SIDE~ 
(Pause) 
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E. ON THE NEXT LINE WRITE THE NUMBER 5. AFTER 
IT WRITE THE NATIONA~ITY OF YOUR ANCESTORS 
ON YOUR MOTHER'S SIDE~ (Pause) 
..... ·. 
6. Collect the papers. 
7. If your school records show the I. Q •• record the most recently 
seeu:!:ed I. Q. in front of the individuat•s name on each paper. 
(U the I. Q. was obtained by an Individual Binet, put the letter 
~ before the figures representing the I. Q. ) 
8. Tul"n the papers in to your pl"incipal. 
THANK YOU FOR YOUR COOPERATION. 
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Co-cperatill,g Towns and Cities 
The following towns a~d cities in Massachusetts, Connecticut. 
Maine and New York took part in the survey: 
Town 2!. City Boys Girls Total 
Arlington, Massachusetts 183 161 344 
Behnoq.t, Massachusetts 103 131 Z34 
Brockton, Massachusetts 330 3Zl 651 
Brookline, Massachusetts 198 189 387 
Framingham, Massachusetts 9Z 115 Z07 
Have1.·hil11 Massachusetts 191 199 390 
Niaga.ra, New York 47 61 108 
Norwood, Massachusetts 79 65 144 
Portland, Maine · 47 45 9Z 
Reading, Massachusetts 87 95 1sz 
Southbridge, Massachusetts 68 69 137 
Tonawanda• New York 1Z 8Z 154 
"~Nest Hartford, Connecticut Z03 185 388 
Westwood, Massachusetts 40 30 .. 70 
Winchester, Massachusetts 98 95 193 
Worcester, Massachusetts 809 8Z4 1633 
Totals Z647 Z667 5314 
Since some questions were raised by a few superintendents concern .. 
ing information requested on the back of each con1position, the children 
from some towns and cities did not answer questions pertaining to national 
strains or socio .. economic background. 
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CATEGORIES USED IN THE ANALYSIS 
The ten group members, through carefuJ planning and discussion, 
set up in seven different categories all the ideas about Am.erica which the 
children mentioned in their papers. These seven categories were then 
divided into sub-topics .. 
Here is a list of the categories: 
I. Physical Aspects 
A. Natural Resources 
B. Material Wealth 
1. Personal 
Z. Public 
II. Ethical Aspect. 
A. Freedom 
1. General 
z. Of Choice 
3. Of Religion 
4. From Want 
5. Of the Press 
6. Of Speech 
7. From Fear 
8. Of Employment 
B. Justice 
III. Social Aspects 
A. Government 
B. Security 
· 1. Law and Order 
Z. Armed Forces 
3. Personal Security 
4. Charities 
5. Civic Orgaoizations 
C. Labor 
D. Education 
E. Peace o r War 
F. Recreation 
IlL ·· Social Aspects (Con.tin•\.ed) 
G . Equality of Opportunity 
H. Public Health 
I. Composition of Population 
J: Inte·tnational Relations 
IV. Historical Aspects 
A. Famous People 
B. Traditions and Heritage 
C. Patriotism 
-.,. Aestbetic ''Aspect.S 
A- Fine Arts 
B. Beauty 
C. Attitudes and Appreciations 
YI . Geog~aphie Aspects 
A. Size' 
B~ · Climate·· 
C. Location 
D. Topogl'aphy 
VII. Aspects of Sciehtific and Technological Improvement 
Upon receipt of the compositions, each paper was coded by putting 
the first and last letter of the town from which it came, in colored pencil 
at the top of the page. Thus~ a paper from Worcester would be coded as 
WR. 
EV'e·ry dif!e'rent idea on a paper was then' underlined and tabulated 
according to the category· in which it belong:ed:. {For exam.pte,. if a . child 
said, IN AME-RICA, WE CAN WORSHIP GOD AS WE PLEASE. thb. i;dea 
w·ould be under line (I and tabulated as iiA3~ which represents f.reedom o.f 
reiigio~) 
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The ideas on the girls' papers were underlined with :red pencil, the 
ideas on the boys' papers with blue pencil, and ~-11 negative ideas with 
black pencil. In the upper right-band corner ~f each paper was placed the 
tvtal number- of different ideas expressed. 
On the following pages each major c~tegory an~  its sub-division.s 
will be expl-..i•d· Following each ell.-planation are quotations from the 
children'• papers ill~~.trating eac~ _ c4)1lcept. 
CATF~CORY I: : PHYSICAL ASPECTS 
The physic~l a~pects of America, Category I, to be discussed in 
. ' ' . -· ~ . 
this study have been divided into two sub-categories, namely: A. Natural 
Resources and B.. Material Wealth. These classifications were selected 
because they were the ones into which the writings of the children seemed 
most naturally t9 group themselves. 
A. Natural Resources 
Ideas expressed lty the children in terms of physical wealth were 
placed in th,is . cate_gory. The children showed an awareness of the value of 
.. . . · -
American forests, ~inerals, and soil. Also the abundance of water for 
drinking, as~ w~l~ . a#l for .. power and irr~gation, was mentioned. 
America has fX1any natural reso~:r.ces that supply factories 
with r ,aw ~aterials. ·· • . 
America means having wonderful natural resources that 
supply food, clothing, and shelter. 
America is rich in minerals. We could not get along without 
iron, steel, coal, and so many other things. 
America has good soil and riches. 
America has many big tree•. 
B. Mat~rial Wealth 
The physical aspects of America as they were noted by these sixth 
grade children is an attempt to illustrate a partial picture o! what America 
means at this stage of their maturity. The children depicted the utilization 
of the wealth of natural resources in terms of both personal and public 
wealth. Hence this sub-category has been further sub·divided in that 
manner. 
1. Personal 
All responses mentioning such personal wealth as homes, clothes, 
food, cars, radios, teleYision, etc., were placed in this group. 
America is also a country of luxuries, for instance, the movies, 
the radio, television, telephone, cars, buses, and a great many 
more. 
We have beautiful homes, nice clothes, good food, and other 
wonderful things in our day to day life. 
We have .•• clean houses, and also many new machines for use 
in our homes. 
We have good food like others have not got. 
America means a home in which to live and food and clothing. 
2. Public 
Public wealth include• any mention of ~aterials of tran$portation 
(Harbors, rivers, etc.), power (not water). public buildings, roads and 
highways, factories and cities. 
America is· also a place of great industry as, the states like 
Kansas that grow corn, like Hollywood, California which gives 
you your motion pictures, and Pittsburgh, Pennsylvania which 
gives you much coal. 
There are many stores and buildings for our convenience. 
Why we're one of the biggest industrial centers of the world. 
We wouldn't have any food to eat if farme-rs didn't have their 
great fields of wheat~ 
It gives us shows, stores, churches, hotels, and many other 
things. 
CATEGORY U: ETHICAL ASPECTS 
The responses of the children concernin~r-the ethical aspects of 
America grouped thetnselves into sub-categories: A. Free.dom and 
B. Justice. 
A. Freedom 
Freedom is the American way of life. When interpreted correctly 
"i 0 
it gives all men the opportunity of self . .:;:determination and self expression, 
as well as a v.oice in the affairs of the nation. The democratic system of 
,·.· ... 
government giv~s Americ;;l unity and s'erves as ~ balance between necessary 
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authority and individual freedom. Fol" pul·posez of analysis and clarifica· 
tion, the sub-category FREEDOM w~s further ~ub-divided into eight 
g r oups as descri~ed and illustrated below: 
1. General Freedom: 
Whenever -~he children taking part in this investigation stated that 
Atnerica was a 1".nd of freedom or n .. ade other general statements about 
freedom, the responses were placed in this group. 
::: am thankful to live in such a free country. 
America is the land of the free. 
America .means freedom and happiness and the right to do 
what you think is l>es't .. 
America means freedom. 
America means a country of free men, women, and children. 
Ameri:ca means to me the land of freedom and liberty. Every-
body is free and independ~nt. 
2. Freedc:n of .Choice 
. ;·-- .· 
Every citizen c;£ America h~Ui a freedom oi choice. .AmP.rican 
democracy ;.tnposes no restrictions that are riot necessary for the welfare 
of all. The Bi 11 of Rights guarantees civil liberties. The American citi-
' ' 
zen is free to cotne and go, buy and sell, ~nd advance according . ~ hi:5 
abilities. This group includes all freedom of choice, mentioned by the 
children, with the exception of IIA8, Freedom of Employment. 
We are able to go from state to state without questioning. 
An A.Inerican has the right to ~.o a number of things that 
t:'le people of some other countries have not the right to 
do• An American can. •• do what he wants as long as it 
is right. 
We have the freedom to visit other parts of the world and 
see what life is like in other countries. 
You can do different things the way you want to do them• 
We can go ••• to any store or a:ly other place we want to 
go to.; 
I have freedom to do the things I want and to choose. 
3. Free-dom of Religion 
. ---=--
Tee basic concept in freedom of religion 1s the right to worship as 
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one pleases. Every citizen may determine his own moral code. He respects 
the rights of others to select and act according to their own moral code; 
Religious freedom is more than tolerance. It allows any man to pursue 
his !leliefs without interference. All responses made by the children men-
. . . . . 
tioning this freedom were placed in this group. 
We are free to go to any church we· please be it Catholic, 
.Jewish, or Greek. 
America is a: wonderful place tO live· in. Many longing 
people want to come to America to be free and to wor-
ship as they like. · 
you can go to any church . you want o-i you db :riot have t~' 
go. You can pray whenever you Vltint to.· 
The freedom of religion is r. very important thing in 
America. 
America is the most wonderful land in the world because 
ev~~ybody can worship the way they want to and when they 
want to. 
4~ Freedom from Want 
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America is known aR the land of plenty. In contrast to other countrie~ = 
America can provide its p~ople with the necessities of life. If the individual 
cannot provide for bima~lf. wel!are ;1nd chari~ble organ~zations Will usually 
give eupplementary aid. Whenever the children mentioned freedo;n from 
- . . '. 
want, the responses were pl~ced in this group. 
We have good food to eat. while children in .Europe are 
starving. 
We eat we 11 and have lots of clothing and that is a lot com-
pared to ,ome other counties. 
In America I get enough food to make five meals over there. 
I am glad that I get enough food to eat because if I lived in ••• 
I probably wouldn't get enough food to make two square meals 
a day. 
To me America means to live in a free land and to have 
everything you want to eat. 
5. Freedom of the Press 
Freedom of the press means the right of man to ~~c;~~p whateve~ he 
· .. ·~ .. •' ·. . . . ·. 
wishes without interference. Whenever mention of this freedom was made 
by the children., the responses were plac:ed in this group. 
You can write whatev~r you want to. 
I think of freedom of the prese~ 
The stars and s'4'ives qtean a lot( of things such as,,~ 
freedom of rea4.illS and writing. · · 
It mean .. knOWing what is going on in Korea for example by 
reading the newspaper. 
In school we learn about the· world. We have newspapers 
a.nd magi~nes to learn by. 
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6. Freedom of Speech 
- . 
Freedom of speech rneans the right of an individual 1i6: sq.y whatever 
he wishes to say without interfer~n.9,e. Whenever mention of thi$ freedom 
was made by the children, the responses were placed itt this group • . 
.Anleric~ to me means .... to speak and say what we think. 
America means .. to me a land where everyone is allowed to 
give their. ideas arid talk among eac~ citizen freely. 
In Amedca we a .U.owed to e,~res~ O\lr beliefs in front of 
other people. · 
We have the freedom of speech which enables us to speak 
out about anybody and anything the way we like. 
They can say anything· they wan~ and know ihat know one 
will hang they or kill they or even put they in jail .. 
You can speak any language you want to. 
7.. Freedom from Fear 
The origin of fear lies in two major conditions- -ignorance and in-
security. From its very birth,. America has sought release from fear. 
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America established independence through its own efforts and has built 
up br.:lader securities. All responses mentioning freedom from fear were 
placed in this group. 
It means you go out of your house without being afraid 
of your enemy killing you. 
No one would ever come and take myfather or mother away 
from my sister and I. 
A place where you can walk out your back door and not 
fear being shot down by enemy machine gun. 
You can hold meetings without fear. 
A place where you can enjoy yourself without fear. 
There are no secret police watching us every minute. 
8. Freedom of Employment 
Whenever mention was made by the children of freedom of choice of 
choice of occupation or employment,· the responses were placed in this group. 
You are free to pick which job you want be it farmer, welder, 
plur.ner, electrician, or businessman. 
AmericC' means to me a country of opportunities. In some 
coun~.ries a person•s occupation has to be a farmer or 
bricklayer because his father a.nd grandfather before him 
were. In America not only men but women too have a choice 
of occupation. 
America means to me a country where we may practice work 
as we please. 
A land where people can. •• try any career they choose. 
The people have the right to do the work they want to do. 
America m~ans to me first Fredom to work wel,"e we pla!e• 
B. Justic_e 
... - . ~ · 
Justice refers to the e~uality of all r.::ten be:f?r:e t.."'le lav;. The rig.h~ 
o:f all men to a trial by jury is a part. of H. Ilnpa1 ti~l justice was deeply 
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-:.I ... "l.bedded in the consciousness of ou1· forefathers and is today an irn.po~ic.:..'i; 
e'thical aspect of JUner~ca. Whenever the children made any reference ~ 
justic~, the responses were placed in this sub-category. 
' i\ 
America means to me liberty and justice for all. 
And if ~ny.:nie gets into trouble there '1s always a court 
to see thai .you get a fair trial. 
If we feel we are being treated unjustly we have a right 
to speak out. 
We are all judged fairly wheJl. we get into ~~ouble because 
we live in America. 
To me America meaf\S that I haye a ri&ht to a fa:i.r trial. 
' . . . 
When. we have ~ommited a ~ cri:me we have a ·ch2nce of clear-
i.,g ourselves of it. 
,_ 
America means to me freedom, liberty, and justice. 
CATEGORY III: SOCIAL ASPECTS 
The ~ird category of this survey inc~udes the social aspects of 
America. Pe,rsonal adjastment in a democratic society requir.es- ,a realiza-
. ., ·· ... 
tion and, an understanding of its pr_oblems .and the neces-s~ty of individual as 
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well as collective participation in the solving of them. When the children 
t;;xpl·~ssed an awarene$s of the society of which they are a part, their 
r es:'onses were placed in this category. 
Category Ill has been broken into the following sub-categories in 
-.>rd.-!r to analyze the types of social awareness expressed by the 5~ 000 
r.hildren who contribut~d to this su.rvey. Each sub-category will be dis-
cussed and illustrated. 
A. Government 
B. Security 
1. Law and Order 
z. Armed Forces 
3. Personal 
4. Charities 
5. Civic Organizations 
C. Labor 
D. Education 
E. Peace or War 
F. Recreation 
G. Equality 
H. Public Health 
l.. Composition of Population 
J, International Relations 
A. Government 
Whenever the children made comparisons of onr government with the 
government of other c~untries. or made reference to our own loc~.l, s ~ate. 
or national govermnent. these ideas were placed in this sub-category .. 
For i!l this country we have the right to vote fer whoever wt 
want. We wouldn't have to have a dictator who would get t;.p 
and say, •1 am going to be a dictator for the next four years.' 
Am~rica meanS to me a land in which yo-.~ r..J.ay vote as you 
~;·::ish for a man or a party of men. America is ?.lso the land 
i:.1 which th~ president does not rule over you with an iron 
rod, he asks your congressmen what they think of the r.tatter. 
Everyt.'-ling that is done is done fairly. Most of the laws _are 
made to help the ?eopl~ and to do better things for A..--neri.ca. 
The people of America a.lso have tile right. to object to cer-
tain rules which do not help them. 
I like the goverrirnent, but my father wislleS we would get a 
new president. I'm only little and I wouldn't know personally 
what ilie r.natter is with him. 
We have a democratic governm.ent where all people who are 
oi age can vote. 
Where all men have the privilege of voting, Where women 
can vote too. 
B. Security 
In this su~-category, individuals are considered as they contribute 
to and benefit from society as a whole. Responses of the children which 
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involve security fell- into five groups to be dbcussed cmd illustrated in the 
following pages. 
h Law and Order 
The law and order ~hich i~ established and enforced ... y our govern-
mentis the basis of security. When the children showed an aware:r..ess of 
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secw:ity by mention of police and fire protection as well as protection of 
citizen.i by g::>vern.tnental agencies, the tesponses were placed in this group. 
Our police forces have !:aved us from crir.::linals who try to 
destroy our land and itS people. 
Some people disobey these laws. They are sent to prison. 
There they are fed on the people's rr.~.oney. That is an 
example of what America is like. In other countries they 
are killedo Or if ~t is not too bad they .let them go. 
We have the right to lock our doors against intruders. We 
havP. police forces to p1·otect the innocent and to punish the 
guilty. 
Am.P.l ica is where you can have anything you w::tnt without 
stealing it. Remember this slogan--Crim:e. does not pay. 
Americans have .:..dvanced in civili:::.ation. 
. . ' .1 • . 
Z. Armed Forces 
The Korean situation has caused a greater awareness of national 
security. All responAes mentioning the armed forces, - 6;in Korea where 
they are fighting for American ideals, and also of the protection they a1·e 
ready to give to America in case of attack; or the expression of:.U!.ith in our 
armed forces and the belief that they will come out victorious because they 
ar~ fighting for a just cause, were placed in this group. 
When war breaks out we go to our government who supplies 
us with necessary protection. We are protected from air 
raids by our Air Force, and on the sea we are protected by 
our Na'V'y. 
All of ~sin America should be proud of our American soldiers 
who fig~t for ft 'eedom and who fight fo~ us and who fight for 
peace lor us. · · 
It stc>.nd~ for the fighting men who keep this country free. 
We have a good N~vy, Marines, and Air Force to take care 
of u~. · 
Our boys are going to war jest to keep our country free. 
3. Personal 
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In fr.eir w:-itings when the children el(J)ressed th~ feeling of ?ersona: 
security that a life in America provides such as an appreciation oi good 
home~, friends, security within the fa.tnl~y, et~., such responses w.t:re 
pl.ac~d in this group. 
I a.tn lucky to be able to have the nice family and house and 
the wonderful times we (our family) ha~e • 
• • • to have a loving ~ily who loves you just as you love 
them, as I have• 
America means a comfortable home, a ~other and father 
to go to if I need help or to sleep or ju~t to be at home. 
If some of the children in my class could go through the 
things childr~n w:ent through in Germany and other places 
during the war, they wo'uld want to bring all ·of tll~ children 
over here t? Hve wiU,l them. 
In Ame~ica you don't always have to ask yourself if you'll 
have a pla .. ce to sleep at night. 
It isn't dull and dark. And the people are bright and gay 
and happy~looking. ancl jolly. 
4. Chariti~s 
Whenever the children n6ted that no one ir~ America goes uncared 
f'"'lr, Americans are a generous and charitable people; provision .is made 
for unfortunates, Or mentioned charitable aga:ricies, ,the responses We:t"t: 
f' laced in this group. 
The:::oe are organizC~.tions to help people in the1:r needs, , and 
clothing, shelter and food for ihe poor the people who are 
old a.nd orphanafJes for orphans. 
To have people like red eros~ to help y:>u when you ar~ in . 
need. 
I thinl< America is helpful to old arid ·young.· 
If someone is dieing they, though poor, are taken care of~. 
We have many funds for sick people • 
• • • and homes for the poor. 
There are places in this great country for those who are. 
in need of help. 
5. Civic Organizations 
All responses mentioning civic and social organizations .such as 
scout troops, boys• clubs, Y. M• ·C. A. 1 Y. W. C. A •. , etc. 1 which give 
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the young. American citizen a feeling of security were placed in this g:::ooup. 
We should be proud of the organizations suc·h· as the Gir-l!. Scouts, 
the Boy Scouts, Brownies an:d Cub Seouts. They have: s:e:l"ved and 
done good deeds for· our country. I am, a Gitl Sco-ut and 1 am 
proud to wear the green dress with the yellow kerchief.. I. will 
always help in serving my country. 
We have good boys clubs too. 
America provides organizatioas like the Y. W. C. A ••. 
Through these organizations I meet new American friends. 
You can belong to the ebbs yc:t want to. 
A dty welfare organization will help yot;. if you need help. 
You can join clubs like The Buys Club ami The Boy Scouts. 
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C. Labor 
Lacor today is one of the many things that adds to the complexity c. Z 
living and presents innumerable problems. ln m:Jlny induEt:..·!es la.bo:..· un;o:..1"~ 
pre.:>P.nt their particular probleinS• Whenever labor or labor unions wet"e 
M.el'l.t~oned, ·or whenever t!"lere was any reference to work made by til'! 
chiidren under investigation, the responses were placed in this sub-cate-
gory~ (Freedon1 of En1plC).ym~nt was placed in sub-category liAS--Free-
doltl of Employment~ ) 
There are plenty of jobs a.Q,d ways to earn a living. 
Ame:r.ica is always on top because of the. goor:l work o.f O\!r 
factory men. · 
People have many different occupationR in .,funerica. 
We do not have to work for money. maybe .{Q.r chores 
around the h9use ~ut nothing very hard until you are over 
sixteen. 
We have a labor union to help the men. 
People have to work harder in other countries than most 
people in America. 
&.l 
D. Education 
A system of free education for all is a part of American tradition. 
In this twentieth century emphasis in education is placed upon the adjust-
ment of the individual to his environment aad how he can best serve his 
school. community. state and nation as well as other social groups of wr.id: 
he is a part. Whenever the sixth grade children who took part in this inve 3·· 
tigation expressed an appreciation of a free school system, made state-
meuts of the purpose of education. made c;omparisons between modern 
education and that of colonial times, or made comparisons between the 
American system and that of other lands, the responses were placed in 
this sub-category. 
America has wonderful schools where boys and girls 
learn spelling. read.ins. arithmetic, and many oiher 
subjects, too. And colleges where you may learn any 
trade in life. 
We don't have to go to certain schools. 
America to me means an education so that some day I 
may be able to help our own free soil to hold its well-
won name. 
Our schools are better equipped than in olden days, 
when boys sat on one side and girls on the other side. 
Down in Brazil you can't go to school until you are a cer-
tain age. C>ver in Italy they can't afford the money. 
America has enough wealth to send children to school to 
be educated at least to high school. 
In Social Studiea we are studying about Greece. We learned 
that th(!ir education stopped when th~y reached twelve years 
of age. Here in America you can keep on with your educa-
tion. If we had to stop our schooling when we were twelve 
America woutdn•t have all the things we do now. If I had to 
&top my education next year I wouldn't be ready to get a job. 
E. Peace or War 
To the citizens o! America today the war in Korea p:.-esent.i a very 
vivid picture which coupled with the recollections of World Wai: I! make 
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ct great awareness of war as well as peace. The sixth grade children who 
took part in this investigation have l"eally never known what it is to live in 
a ccuntry at peace. They have grown up with talk of war and peace all. 
around them. In their writings whenever mention was made of Americans 
who are fighting, countries devastated by war, or homeless and starving 
Koreans, or when America which is guarded and prote~'ted froht the terror 
of war was contrasted with some war-tota co\mtry, or when ·any other 
references wer.e made to either peace or war, the resporises w~re placed 
in this sub-category. 
There have been two wars. In neither of 't!iese has the 
enemy set foot on Arn~rican soil. 
. . 
All the children over "in Korea 'can hear bombs dropping 
and guns. Red troops go IntO their homes and take their 
hotnes apart. That is why :Ame·r .ic:a means an a\iiful lot 
to me. 
Alnerica does not li.lte to start wal"s with other countries .. 
The country I live in tri~s to be peaceful ":"lith other coun.-
trjea ~ 
.A..meri~a rneo.ns to me the peacefullne::os and :!.ove of. all 
tAe ci tizem: of the world. 
Still more we have been blessed through two wars. T~e 
Kore~.r.. situation will end out with the United States of 
Am.eri.ca still on top. For America intends to stay free. 
If we h r.we an arguY"tlent we try to settle it without f:.ghting. 
F o Recreation 
Re~reation has a positive educational influence upon the physical, 
:Hental and social grow+.h of the indh·-idual. The mountains and prairies, 
oce:ans and lakes, and the climate of the United States give opportuni-J;y for 
~ great variety of sports of an outdoor nature both for participants and for 
spectabrs. League football and baseball provide much excitement for 
millions of fans who, although unable to participate, find enjoyment in 
watching the competitive sports. National, state and municipal recreation 
centers have been established to give recreational opportunity to the 
people of America. The true meaning of re.;reation is re-c:r f! at: o;.:). --~~o 
re-cre&.te. This gives the word a more general meaning which includes 
circuses, fairs, ice follies, movies, etc. Spectators find a eertain enjoy-
rr~ent and relaxation in watching the graceful activity of others. Some find 
recreation in their own homes in playing games, reading, watching television., 
listening to the radio, etc. Whenever the children under investigation men-
tioned recreation, it was placed in this sub-category. 
G. 
In the summer we a!l go ewinur..ing and have a lot of fun. 
h. the winter we _go skati~g on ice, l'.nd sliding on our 
sleds. 
We likP. ou:L· outd.oor sport.s., 'baseball, football, horseback 
riding, golf and many ot..~er ot.ttdoor sports. 
In America there are parks and playground.3 to keep children 
away from danger and mischief. lt has clubs for older 
children. 
The factories of America make furniture; radios, televisio~. 
clothing, and many other things for the relaxation and enjoy-
ment of the American people. 
There are playgrounds you can play in and swilr_rning pools 
to swan in and other places. T:!lere are fair~ "l..t.ld cir..:nses 
you Cd.n go to anci have lots oi fun. In the p!aygrounds there 
are swings, see-saws, sandboxes, airplanes, and other 
thing r: . There are theaters to see good pictures. 
I 
EqQality of Opportunity 
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Through all the years of our country's growth equality has been part 
of our scheme of democracy. OU.r forefathers in drawing up the coilstitu-
tion made equalizatio:;.l one of its aims. All thrlough the years the trend has 
been toward equali~ation. Social equalization i1s characteristic of America-
! . 
I 
I 
There are no rigid class barriers such as are found in some countries. Any' 
social barriers that may have existed in our co~y have been decreased 
by our public school system which offers equal· opportunities for all. When-
ever mention of equality, i. e., no class distinction,. no racial discrirnina-
tion, absence of slavery, etc., was mentioned by the children:,~.e responses 
were placed in this sub-category. 
'i'he people cion't ha·'e to ~e sla-.:"es iu America. 
'!'o me Amel'ica m~ans freedom. B-,, that I mean we don't 
have to be . slavees or we don~t h?.ve t; otJi~t. peoF lee opinion~. 
Most of all ' -:'e hav~ free sclld0ls for us ar.d for Neg1· o~s ~11d 
r . -1any dif.fe~ent rac.es. 
A place whe:o:"e you can play with people of any race or 
1:eligicn. 
Anybody in America is <:>.:free person. No one is a slave. 
In America it doesn•t matter if you're rich or poor. 
H. PubHc Health 
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.!..medea has very high standards df public health. This is e·.rjtf..:nced 
by m;.1ny he spitals with the rr..ost modern equipment. Our pnysiciar s ?.nd 
nurses maintain high standards. Research is constantly finding new medi-
cines to cure illness and new ways of lengthening the life span. P"-·opcr 
r.pethods of sanitation, pure drinking water and plenty of it, strict quaran-
tine laws; etc .• help to mairita:in the health standar<is of America. When-
ever the children made mention of public health,it was placed in this sub-
category. 
We h'J.ve hospitals, · 'doctors. nur::;es and things that will 
help us to be kind and friendly neighbors to each other. 
We should be thankful that we have all kinds of : doctors 
and nurses to help you if you are sick or dieing in the 
hospital. 
America has very good health. 
It's a save country. clean and neat. 
We have wonderful doctors and many modern hospitals 
and buildings which make less deaths and pain. 
I. Composition ~ Population 
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America is composed of people of every race and tongue. people from 
different climates and terrain. people from different social classes and with 
different religious backarollllds. (This mixture of races and creeds began a 
little more than three centuries ago. America has done an amazing job cf 
assimilating her many racial stocks. Much of the strength of America ha"' 
evolved from her immigrants.) Whenever the children under investigation 
mentioned the composition of the population of Amerlca or referred to 
immigration, the responses were placed in this sub-category. 
America means different kinds of nationalities, different 
kinds of people. 
For other people America holds a promise and a future. 
People from many countries have <:ome here to worship 
God as they please. · 
.lunerica means to me a place where all nationalities may 
get together and live as one. Sometomes I think of Ameri-
ca as a land flowing with milk and honey. 
Many people live in other countries and read their news-
papers and in a sbori time have an idea about coming over 
to.Ame:L"ica. 
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J. IntP.rna-::ional R e lationc 
Ame:r:-h:a h2$ done .much towa1· j furthering 2. policy of internation?.lism 
c...mcng the ccuntri~s of the world. Amerit:a.'s role in ti.~.P. United Natio:as 
certainly b~ars c .:;c +Jtis truth. The Marshall Plan is also a pal"t of Ame r i. -:P.' s 
i'-.>rE.:ign policy. T:.,ousar.:.ds of individuals in Am~ri.za have corn.bined theL: 
d fo:t' ·i;s in sending CARE packages to Europe, contributing to Relief in 
Gree:"'!e and many other similar organizations. The American Red Crons 
l.as done :nuch work overseas in aiding the needy and desperate and in cc..Y .• 
veyh,.iJ the goodwill of the American people. His-tor)~ has rep~atell its~lf 
many times when the United States has stepped in to save smaller countries 
f~om the aggressive enemy, not for personal gain, but for the furtherance 
of democratic ideals which she desires not only for herself, but for other 
countries as well. Both on a large and on an individual scale, America 
is endeavoring to gain the confidence and friendship of other countries. 
All responses mentioning American policies of international relationship 
were placed in this sub-category. 
We give money and send CARE and Red Cross boxes to 
-help those that were bombed in the war. 
America helps needy children in foreign lands who don •t 
have food and clothes. We have these things. 
The Security Council is composed of eleven members. 
The United Nations gather to try to keep peace. 
Our country helps out other countries when they are at war. 
We send food. clothes, . and ammunition to countries such as 
Greece .. Turkey, and other small countries as I think we 
should. 
If it wa~.l),·~ fqr the U.Uted Nations ~- do not think we would 
win thb war. With a lot o.( countries joined together. I 
think we are atronael' than Russia. •• America is trying ita 
best to help the people over in the countries where wa~ ha• 
ruined them. We are aendins them clothes, and food. Som~ 
of the people are being aent ~America where they will have 
ltetter homes. 
CATEGORY IV: HISTORICAL ASPECTS 
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The fourth category of this survey indudes the historical aspects of 
America as noted by the children. Their responses seemed to fall quite 
naturally into the following three sub-categories: A. Famous People, 
B. TraQitions and Heritage, and C. Patriotism. 
A. Famous People 
Due to America's constantly shifting frontier and her democratic 
pursuit of liberty, men arose from obscurity and led the nation to great 
heights. Washington, Lincoln, Patrick Henry, Benjamin Franklin, Jefferso:1 
and scores of others are famous for their contributions to America. Through. 
their bold and courageous leadership the American people have built up a 
lando! freedom and equal opportunity. Every response by the children 
mentiord.:llg a famou$ American was included in this sub ... category. 
George Washington, Abraham Lincoln and many other 
famous men help to make it the land of the free. 
When President passed the law that said slavery was out. 
that nobody could be taken from their homes and be bought 
and sold, that was the greatest thing man could ever have 
done. 
The president, senators, judges, teachers, and everyone 
else in this grand country should tell to the minors of this 
country about the Pilgrims, George Washington, Abraham 
Lincoln, Benjamin Franklin, and all the other patriots who 
made this country what it is today. 
America is the best place in the world today. And it is full 
of great men like George Washington, Abraham Linken, 
General McArthur, General Isenhower, and many others. 
America is also a land of famous people • 
• • • famous men such as George Washington, Paul Revere, 
John Hancock, Sam Adams, John Carver, Robert Fulton, 
Abe Lincoln and many many more. 
B. Traditions and Heritage 
------------
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America's traditions and heritage are not European, although some 
elements have come with the immigrants from the old world. Our tradi-
tiona and heritage are essentially from America"s own past--her unlimited 
geographic resources and the reaction of the American continent upon the 
people who came to this country. From the struggles, successes, joys 
and sorrows of the individual as he conquered a wilderness, and from the 
struggles of a new government Peaching toward an ideal come America's 
traditions and heritage. All responses mentioning holidays or historical 
thinsa that are a part of America's traditions and heritage were included 
in this sub:-category. 
Our Pilgrim Fathers se-1: a gocd exa!nple of ~.eterm.ination. 
We must not forget ·the daring Pilgrims who came here 
for religious freedom. · They helped to mP.ke America 
what it is today. 
Ever dnce t.~e Declaration of Independence was signed 
years ago America has declared itself free and indepeni-
ent and we all hope it stays that way. 
How did the Bill of Rights come to be? By all the people 
wodting together and in a team. When we work together 
and make a wonderful team- -and we make America. 
It started way back in 1776 when the Declaration of 
mdependence was aignecL •• The liberty bell rang all 
over the country. 
We celebrate holidays like Fourth of July, Tha!lksgiving, 
and Christmas. 
C. Patriotism 
S2 
Patriotism or love of country is innate. This is not love of a political 
party or a regime, but the basic, virtually instinctive love of soil, earth, 
home, native land. Exprest~~ions of love or devotion to America, pride in 
America, or mention of the flaa were included in this sub-category. 
To live in a country you can be proud of and to have a 
flag you can be proud of. 
America mean.s to me that we should serve our country 
and salute to the flag the right way. 
America mear..s a lot to me. I think her people a::-e joi:::ed 
together in f:):"iendship m()re than in MlY other country. It 
r.-1akes you fE:el good to see your flag of AI::ledca wavine 
high. 
America means ••• to love and adore our country. 
We are lucky that we have a flag red, white, and blue to 
pledge. 
I love America. 
CATEGORY V. AESTHETIC ASPECTS 
Poets, writers, artists, sculptors, architects, composers and 
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musicians are constantly extolling the beauties of America. Every response 
~ 
mentioning fine arts, or beauty, or expressing attitudes and appreciations 
was placed in this filth category under one of the three sub-categories; 
A. Fine Arts, B. Beauty, C. Attitudes and Appreciations. 
A. Fine Arta 
Every response mentioning music, art, architecture . or sculpture 
was placed in this sub-category. 
America has many beautiful buildings. 
We also have music and arts. 
America means we have beautiful music enjoyments. 
The thing that interests me most is the instruments to 
play music. 
I can see and hear Operas. 
B. E e_auty 
F.very time ~ention of b~auty oi anything ~.va::; found in th~ writings 
of the child:::en the responses were classified in this su~-category. 
To me America is the most bea~tyfull place. 
I like America for all the beautiful things. 
Everyone should be proud to live in -such a beautiful 
place. 
In America there are beautiful sights such as 'The Statue of 
Liberty,' 'The Golden Gate Bridge, • 'The Yellowstone National 
Park,' 'The Boulder Dam,' 'The Empire State Building' and the 
'Rocky Mountains. • 
In sununer it looks beautiful with flowers, green grass, and 
trees. 
C. Attitudes ~ Appreciations 
As a child matur~s, as his horizon booadens, his attitudes and appre-
ciations are constantly being built, re-shaped and developed. Many factors 
of environment and human relationship are influential in the forming of 
attitudes and appreciations. Whenever expressions of attitudes or apprecia-
tiona appeared in the writings of the children, such responses were placed 
in this sub-category. 
I thank God I am an American. 
I appreciate America by doing what I think right. I am 
a good citizen to America. 
ln Ar.-lericc. W"- ha'\O·e maL.y prh iJ ege~ many o-:.he1· countrL~s 
don't hav-e. 
Arne:rh~a ie h l)Lace whez e I wc.s bor:1. a:':ld : wiH not le~.veo it 
to go ~omewhcre elae for all the money in +he wo~;.d. 
America is ·i.he land of 'Golder:. Oppcrtunity.' 
Ameri'=a is the world's greatest nation. 
I think people of America are v~ry fortunate. Sometimes we 
take everything for granted, our homes, schools, and churches 
c..re just a thing that mean nothing tCI us. 
To live in America is a great priviledge. 
I am thankful that I was born an Americar.. a free American. 
in a great and free country. 
CATEGORY VI. GEOGRAPIUC ASPECTS 
The sixth category deals with the geographic aspects of America 
95 
described or discussed by the sixth graders in their writings. Geo&raphy 
is concerned with the desc:ription of the land, of its climate and its pl·C'ducts, 
and the relationship of these to man and his enviromnent. This category 
has been divided into four sub-categories: A. Size, B. Climate, C. Loca-
tion . and D. Topography. 
A. Size 
North America is a - ~:uge continent, and the United States is a very 
large country. From the Atlantic Ocean in the east,to the Pacific Ocean in 
the west, and from Mexico and the Gulf of Mexico in the south to Canada in 
the north, lies this ample and abundant lar..d- -America. Whenever the 
, .. 
child::o:-en ex!n·ess~C: r-.n aw~.rent.:ss of ·the size and magnitude of Amel'ica 
which !'-as helped to make her play a.'"l impcrtant role in world affairs it 
was noted i:J. this s1~b-category. 
America is a wonde!"!ul place because of its size. 
Our country is big. A good na..~e for America is 'The 
Land of Room Enoughl • 
America is one of the biggest countries in the world. 
America means to me the wide open spaces. 
America is a large country. 
B. Cli~te 
The climate of America is variable. Due to the vastness of "t:1e 
country nearly every type of clilna.te is experienced. The weather ranges 
from the extremely cold temperatures in the northern states like Minnesota. 
to the sub-tropical climate of Florida. All responses mentioning climate 
or weather were placed in this sub-category. 
America has a good climate. We have four seasons--
winter, spring, fall, and swnmer .• 
America has a good climate. 
The northern part of America is cold. 
And even the climate would suit you just right. If you want 
a changeable climate, go to New England. U you want a bot 
climate, go to the South or the West ••• If you want grains or 
tobacco, the South has the climate. 
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There are plenty of things to do in.: all seasons. 
C, Locatloa 
The United States is located in the western hemisphere in the north 
temperate zone. This aeosraphlc position is an advantageous one and it 
insures a sood climate. Whenever mentioa of the aonallocation of Americ:a. 
was made by the children, •uch respoase• were placed. in U.is sub-category. 
America is the main laad in the weatena hell\iaphen .. 
America has a ni~e location. 
The location is sood because it la sepal'atecl by Oceaas 
fr01n other lands. 
America ia in such a aood spot that countries could aot 
bomb us becau•e they wouldn't have enough sa• to aet 
over and back. We can bomb them because we could aet 
re£ills at Enaland and France. 
D. Topography 
The topography of America denotes the surfaces of the actual land 
itself. Within the 3, OZ6, 789 miles of land area of America are towering 
mountain ranges, old worn-down mountains, rolling billa, mighty river 
syste~ns, fertile valleys. deserts, many lakes of all sizes and vast plains. 
Quotations from sixth grade children concerning the topography of America 
were placed in this sub;.;category. 
America means a lot to me--like ita oceans and lakes. 
America means big mountains and lakes and rivers. 
America means the rolling plains, the rolling seas. lakes 
C'n the blue horizon, and forests full of greenwood trees. 
America has many valleys and rivers .. 
Such a colorful nation with its colorful land--high moun-
tains, fertile valleys, rolling plains, and wonderful har-
bors. 
There are places in America like hilltopst mountains, sea-
shores, and lakea. 
CATEGORY VIL ASPECTS OF SCIENTIFIC AND TECHNOLOGICAL 
PROORESS 
This seventh category includes the concept of America as a world 
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leader in the fields of scientific and technological progress. The practical 
application of the scientific method has caused great advances in the Ameri-
can way of life. Research and experiments have brought about specialization 
and efficient methods in many areas of modern business, industry and pro-
fessional life. Scientific advance has brought about great progress also in 
the field of medicine. Research is constantly working to improve the stand-
ard of health in America. In the responses of the children, whenever men-
ticn of medical advancement or scientific progress was made it was noted 
in this c~tegory. 
We have many smart scientists. 
We have telephones. radios, telegraph, television, and 
many other invention•. 
We have modern thinas that help ua to get done better 
and quicker. 
America has new ways, ideas and ·inventions. 
We bow how to make atoznie bomb• to win the war with. 
Many who are aick aDd dying are helped by scientists • 
• • • people are diacoverins lots of clifierent medicines to 
eure us. 
America is a land of progress. 
America baa every new biventiOft you can think of and 
probably more. Take my advice and stay here. 
A new mechanical heart has been produc~d, which is 
waiting in Pennsylvania for the first call. .This heart 
will, when a person is clinically dead, revive him until 
his own heart takes over. 
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CHAPTER IV 
ANALYSIS OF DATA 
.1\merica has an entirely different meaning for every person who 
a-ttempts to define it. Each of the 5, 314 children who participated in this 
survey attempted to put into words WHAT AMERICA MZANS TO ME, Al-
though specifically America had a different meaning to each child, in ger..er~.l 
their ideas fell quite naturally into seven categories. A further sub-division 
of all of the categories except Aspects of Scientific and Technological Pro-
gress was necessary to provide for a finer and more detailed analysis. 
__ The categories: 
I. Physical Aspects 
A. Natural Resources 
B. Material Wealth 
1. Personal 
z. Public: 
n. Ethical Aspects 
A. Freedom 
1. General 
l. Of Choice 
3. 
4. 
Of Religion 
From Want 
5. Of the Press 
6. Of Speech 
7. From Fear 
8. Of Employment 
B. Justice 
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Ill- Social Aspects 
Ao Governm~nt 
B. Security 
1. Law and Order 
z. Armed Forces 
3. Personal 
4. Charities 
s. Civic Organizations 
c. Labor 
D. Education 
E .. Peace or War 
F. R<:!creation 
G .. Equality of Opportunity 
H. Public H?.alth 
I. Composition of Population 
J. International ReJ.ationc 
IV, Historical Aspects 
A. Famous People 
B. Traditions and Heritage 
c. Patriotism 
v. Aesthetic Aspects 
A. Fine Arts 
B. Beauty 
c. Attitudes 
VI. Geographic Aspects 
l~.- Size 
B. Climate 
c. Location 
D. Topography 
VII. Aspects of Scien·~ific and Technolo3ic3.l Prcgress 
Every different idea on each paper was underlined and labeled with 
the number of the category in which it was placed. A frequency count was 
rna<le and every idea was tallied under the category in.to which it logically 
fell. The individual ideas, as well as the total ideas per child, were then 
recorded in t.c-ble form for. st.atistical analysis. 
\11,!> t..r~ .. .: : .. h.J i -; '~ 1 • ·:; : -· ;' 
).._ - _"-;. '! r f. .. _ ). __ _; 'i ' :_•. ~: i>l 
:.,I : ~:"l i ... . "i_f''' 
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SAMPLES OF GOOD AND POOR PAPERS 
Among the 5, 314 compositions which were written, there were very 
g-:>od p:"..pers, and also very poor papers. The number of ideas expressed 0~1 
a single paper varied from Zl, which was the highest, to o. 
- -
Following are three of the compositions which were rated by the 
investigating group as excellent. They were chosen on the basis of the higl; 
number of ideas mentioned, plus the ability to express these ideas well. 
What America Means to Me 
America means many things to me. It means freedom to worship 
as I please. American childr.¢n go to .schools to be taught and kind 
teachers help them to know what they should -know. It means happi-
ness. America means peace .and friendliness. We do not have kings 
as other countries :do but we have _a ~resident who is lhe ruler of us. 
The people are allowed to vote and help _make laws. America is a 
place where everyone should want to live. ·In America we are free to 
say what we want to say with no fear of being punished. America 
means protection. We are protected by ·the law and by the government. 
We have money to do as we please with it. We have educational places 
such as musems, libraries, and parks. A:Jnerica means a land of 
friendly people. In America we are free. We learn about being faith-
ful to our country. We are taught to respect our flag and respect the 
people who are in charge of us. In America there are factories and 
buildings and jobs for people. Americans celebrate holidays and are 
happy to be in such a wonderful land. . Every city has a mayor who 
helps to make the city more pleasant for people to live in. He has 
roads built and educational places built. We live in a free, happy, 
and wonderful land. And we should never forget it. If ever we should 
want to leave our wonderful land we should think of the many things we 
will be sorry for because America means a happy place to live in. 
Girl - I. Q. 131 
What America Means to Me 
America to me means my life. America I think is a wonderful 
place. There are Jewish, Polish, Irish, French, Japnese, and 
Chinese in America. To me America means freedom. America is 
a place where you do what you want. My family is a happy one. 
We are not rich or poor but we have just enough money. My mother, 
father, sisterst and brothers work hard for their money. They 
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really earn it. We have the right kiad of food, clothing, and housing. 
In America there are moving pictures, sotres all kinds, many places 
where you can enjoy yourself. In America people are friends. People 
in America share there joy and sorc:ow•. In America when you grow 
up you have many opportunities. America is a place where you get .· 
education from 5 years old to eighteen years old. Also if you have the 
money you may even go on and learn more. I like to meet people in 
America. And find out what their country is like. In America you 
meet many boys and girls. You make friends with them a!ld enjoy 
yourself together. America is a place of love, enjoyment, sorrow 
and happiness. In America you have holidays. For instance Christ-
mas where people trim trees and exchange gifts where people cele-
brate and have partys. Where people hang a wreath on their door. 
America to me is a wonderful place with wonderful homes, schools, 
and buildings. America has firemen, policemen, men that work in 
factories, housewives, priests, and nuns. 
Gir 1 - I. Q. not given 
What America Means to Me 
To me America is a land where I can be free. I can enjoy all 
it offers. In America I can live without fear. America is a land 
of opportunity. Here we can live under the rules of democracy. 
In America 1 may worship the way I please. In America 1 can 
enjoy the magnificent beauty of our national parks. I may go where 
I choose. Here we may have a share in goverrunent. Here we 
may make a respectful living. Here men can live like brothers and 
not as enemys. No other country in the world offers a better educa-
tion. In America I may live with devoted reletives. I am proud to 
live in a land where we live by democracy. 
Boy- I. Q. not given 
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Following are three of the compositions which were rated by the 
group as very poor. They were selected on the basis of briefness or lack 
of ideas: 
What America Means to Me 
Nuting. 
Boy- I. Q. 93 
What America Means to Me 
I have no ideas. 
Boy - I. Q. 136 
. What America Means to Me 
America is known as the land of the free. 
Boy - I. Q. not given 
RESPONSES IN VERSE 
A few children showed originality in form by expressing their ideas 
in- verse: 
What America Means to Me 
That the government will not say 
That in the city you must stay 
You, to a limit may do what you like 
And if you don't like it speak up I 
It's your right. 
You may vote for whom you think ia best. 
And if you are tired stay home and rest. 
And so we will answer our dear father•s call 
And will be freedom for one and aU. 
Girl - l. Q. not siven 
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The responses were analyzed in the light of Negative Aspects, Dis-
placed Persons, and Expressions of Personal Responsibility. 
RESPONSES SHOWING NEGATIVE ASPECTS 
Whenever negative aspects of American culture, erroneous facts~ o:-=-
erroneous conclusions due to errors of judgment or immaturity were fot7t:..! 
in the children's papers, these responses were placed in one of the categories 
labeled negative. 
IBl--Personal Wealth--N. 
America means to me the difficulty and hard ... 
ships people have today. The prices that people 
have to pay, •• Things a:re very expensive. 
I live in Conn. and I love it, only one thing, that 
is prices, they are too high. I don't see why 
they have to be so high. Could you tell me? 
IB2 ..... Public Wealth--N. 
There is not much business in the stores. 
IIBI .. -Law and Order-.-N~ 
But still the couutry is not full of good people 
there are some bad, 
IliA --Governmen.t- ... NP 
In America we have a presideni; who helps us 
have peace. He also lets our parents vote for 
whom they what to. 
The president of the United States makes the 
laws with the p~ople and the representatives 
and governors. 
IImi .. -Law and Order -- N. 
------
U we boys want to go out and steal we can 
and nobody can stpp us. 
IIIBZ--Armed FQrces -- N. 
The only thing I don't like is if you don't 
have a good job and you are from 19 to 30 
years you put in the army .. 
IIIB3--Personal Security -- N. 
Some people are against God. they kill 
people and kidnap ·¢hUdren• 
We do most things right. but we could improve 
on many things too. Many people in this country 
are very selfish~ _:They are all out for them-
selves. EverybQcly tries to do better than the 
next one. 
IIIC --Labor -- N. 
There is not very much work for people. 
IIIG --Equality -· N. 
Ev~ryone in Arne rica has the same rights. 
Everyone is equal. 
Some people are predgeidists. They dislike 
everybody that is not their kind. They call 
them names and talk about them to their kind. 
In this country all men are equal. It doesn't 
matter what your nationality is. Where it 
doesn't matter if your rich or poor. 
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This group of papers consisted of seven written by boys and three 
w:ritten by girls. The children submitting these papers came from various 
countries of Europe. Five of the group were identified as coming from 
G~rmany, Poland, Latvia, Lithuania and Estonia. The other five papers 
10;·ere unidentified as to country of origi~ 
All of the papers indicated a deep appreciation of the freedom and 
opportunities available to them in America. Seven papers expressed an 
.: )' .. . 
awareness of the general freedom and freedom from want offered to them 
:i.r:. thi~ country. Four of the ten papers mentioned personal security. free-
jom of religion, peace or war and beauty. Three of the papers stressed 
fre~dom to travel, personal wealth, equality and the composition of popula·· 
tion .in America .. -
One boy mentioned having received food and ~lothing from America 
when he was cold and hungry in Europe. Several compared their life in 
JUnerica with the life they had previously known. Several mentioned such 
things as lack of security, lack of food, cruelty by soldiers and lack of 
freedom of worship. One boy specifically mentioned that the government 
in his country had taken valuable inventions away from the inventors and 
had them confined in jail. Others wrote of how hard their parents had 
worked in Europe and how little return they had received for it. 
One child had spent his early childhood in a German concentration 
camp and" he ~~:t-ote, "I shrmld know what freedom means. " All of the 
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papers mentioned the idea that Alnerica was a wonderful place in which to 
live and same were concerned that others in their homeland were not fortu-
nate enough to have been able to come to America. Many of the papers had a 
very religious tone to them. 
On the following pages samples selected from the original ten papers 
submitted have been reproduced exactly as they were written by the chilrlre:-.. 
What America Means to Me 
America means to me, a free country where everyone has the 
s~--ne rights. Not in all countries you can have rights. People 
came from all kinds of countries ·to Arne rica, becouse they kmow 
tliei will be free. All the people in America are friendly, eaven 
th~ .Pig.·sea is friendly. too. It is just like a wonderful dream a 
dream that we all love, a dream with out an end. And the big _ 
hils, the beotiful forest wich all the things are in America.· 
Where schools are fild with childeren to get their education .. 
Where factarys are fild with men and womes ho work a hole 
day. When they come home from work they find a beotifulhous 
a family. Woven there are wars, but we all know America is 
going to win. We don't want any slaves to work for us, it is that 
we have to fight if we want freedom, wich we all know we want 
freedom so we have to fight for it. It is all in America the 
wonderful things that we want. That what America means to 
me. 
The above paper was submitted by a girl from Lithuania. The 
following note by the teacher accompanied it# 
-----(name of girl) is a D.P. who entered our school 
in March, 1948. ·She has made remarkable progress. 
She knew no English at all when she started. 
What America Means to Me . 
America means to me many things. It means that we are 
free people and have justice for everyone small or big. America 
is a free a strong nation. America has many things that we 
shoulC:I appreciate • . Most of the other countries appreciate what 
America did for them. I was born in one of those countries 
and left there 3 years ago that's why I know how America sent 
many things and food when we were hungry and cold. I hope 
everybody appreciates what America did for them 21.nd is still 
doing. I with all my heart appreciated. If it hadn't been for 
America and the: good people that leave here I wouldn't be here 
in these beautiful country of ours, America. · 
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This paper was submitted ,by· a boy. No in..{ormation concerning the 
t!.ountry of origin was given. 
What America Means to Me 
America is a peaceful country and beautiful. With flowers 
and good homes. We are · allowed to go in any church or do 
anything, with out soldurs throwing us in prison or slaying us 
and whipping us to death. America means that we are free to 
do anything. Our brave soldurs are fighting for freedome. I 
know what it is like starving for Three mounts with out food or 
clothes and then boomed. I am a german. I know what it is 
like because I have been throw these things if I had an egg a day 
I would think it was havven but these boys and girls don•t know 
what it is suffer. but I do let's hope we have peace one day. 
This paper was submitted by a German boy (mother Spanish, father 
German). The following note by the teacher accompanied it: 
-----(name of boy) has been in America nine months. 
He lived in Germany before going to England, where 
he lived three years. 
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RESPONSES EXPRESSING PERSONAL RESPONSIBILITY 
A large majority of children mentioned in their papers that they were 
thankful to have in America all of the many freedoms, privileges and advan .. 
tages which the country affords them. A feeling of appreciation was defi .. 
nitely felt. However, very few children, in relation to the total sroup tested. 
seemed to feel any responsibility whatsoever toward maintaining these same 
freedoms and advantages. 
From the papers which did show a sense of responsibility, the follow-
ing ideas seemed to pre-dominate: 
1. To be a good citizen 
z. To obey the rules and laws of America 
3. To bve and be loyal to God and country 
4. Tc:.- love and honor the flag 
5. To try to always keep peace 
6. To fight for freedom 
1. To work together for America 
8. To help other countries 
Below are excerpts taken from a number of papers to show how the 
idea of personal responsibility was expressed. 
In other lands ch,ildren would give their right arm to be 
educated. Some children in America do not appreciate 
these things. We should fight for these things so we will 
not lose these. 
We should be glad for our independence and for the men 
who fought for it. But the main thing is to love and stick 
up for it wherever you may be. 
As long as there is an America in this world I will always 
stand by it and guide it till I die. 
Everyone should help its country, not harm it by doing 
what~ s wrong. 
There are many, many things we have to be thankful for. 
We may show how much we appreciate these many things 
by being revrent, honest, clean in play and loyal to our 
great country. 
We should try harder to make Arne rica a better nation. 
We should also try harder to stop com.nism from spreading 
all over the world. 
Anierfca has the highest standard of democracy in the 
worl<L And if we all work with the govermnent and we 
can keep it that way. 
We have laws and regulations by which we live to be better 
citizens of our community and to live a good and worthy 
life and to be kind and thoughtful to others. 
For these great privileges we h~ve duties to perform, we 
should vote, worship God, and be loyal to America. And 
help all mankind against tyranny of unfriendly nations. 
It is up to us children to keep the world going in the far 
bute not distant future. 
liZ 
The tables that follow show in objective form analyses of idea in the 
seven categories and many subdivisions in those categories. 
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TABLE I 
TOTAL NUMBER AND PERCENTAGES OF IDEAS EXPRESSED BY 
Z647 BOYS AND Z667 GIRLS IN EACH OF THE SEVEN MAJOR 
CATEGORIES 
Boys Girls Total 
N % N % N fl1 ·- · - - - · It:! 
-----· ,.._ 
Ethical Aspects 5.7o3 37.40 s. 623 35.52 11, 326 36 .. ,: ~~ 
Social Aspects 5,556 36.44 5,687 35., 9Z 11,243 36. 17 
Aesthetic Aspects 1, 365 8.95 1, 7Z7 10.91 3,09Z 9. 95 
Physical Aspects 1, 47Z 9. 66 1, 565 9.88 ·- 3, 037 9, Tl 
Historical Aspects 807 5.2.9 899 5.69 1, 706 5. 49 
Geographical Aspects 180 1. 18 174 1. 10 354 1. 14 
Scientific Aspects 165 1. 08 158 0.98 3Z3 1. 04 
TOTAL 15,2.48 100.00 15, 833 100.00 31,081 100.00 
In Table I the seven major divisions of the study are arranged in 
descending order in accordance with the frequency of pupil responses to 
each. Over 72. per cent of the total ideas expressed, for example, fall in 
the categories of Ethical and Social Aspects. Differences between boys and 
girls in quantity of ideas in the different categories are not very great. 
TABLE II 
TOTAL NUMBER AND PERCENTAGES vF IDEAS EXPRESSED BY 
2647 BOYS AND Z667 GIRLS IN EACH OF THE SUBDIVISIONS OF 
THE ETHICAL ASPECTS 
Boys Girls Total 
N o/o N 1· N % 
General Freedom 1, 664 Z9. 18 1,743 30.99 3,407 30,.08 
Freedom of Religion 1, 264 22. 16 1, Z70 22.59 2,534 ZZ.37 
Freedom of Choice 809 14.19 819 14.57 1,628 14.38 
Freedom of Speech 724 1Z.70 602 10.71 1, 3Z6 11. 71 
Freedom from Want 346 6.07 4Z3 7.52 769 6.78 
Freedom of Employmet\t Z95 5. 17 235 4. 18 530 4.68 
Justice Z33 4.08 238 4. 23 471 4. 16 
Freedom of P.Tess 204 3.58 137 z. 44 341 3. 01 
Freedom from Fear 164 z. 87 156 2.77 320 2.83 
TOTAL 5, 703 100. 00 S,.623 100. 00 11, 326 100. 00 
Ethical Aspects are divided into nine subdivisions. 
General Freedom, Freedom of Religion, Freedom of Choice , and 
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_:r- ... eedom 5?!. Speech contained m·er 80 per cent of the total ideas catego:dzed 
under Ethical Aspects. Ideas on Freedom of Speech show boys mentioning 
them somewhat more than the girls did. 
TABLE III 
TOTAL NUMBER AND PERCENTAGES OF IDEAS EXPRESSED BY 
2647 BOYS AND 2667 GIRLS IN EA~H OF THE SUBDIVISIONS OF 
THE SOCIAL ASPECTS 
lSoys Girls Totd 
N % N % N % 
Education 933 16.79 1, 071 18.83 2,004 J. 7. 82 
Government 1,102 19.83 889 15. 63 1, 991 17. '/! 
Peace or War 773 13.91 7ZO 12.66 1, 493 13. 28 
Personal Security 588 10.58 786 13. 82 1, 374 12.22 
Recreation 434 7.81 373 6.56 807 7. 18 
Law and Order 370 6.66 349 6. 14 719 6. 39 
Armed Forces 294 5. 29 Z6S 4.48 549 4.88 
Equality 246 4.43 275 4.· 84 521 4.64 
Public Health 172 3. 10 ~61 4. 59 433 3. 85 
Labor 159 2. 86 15Z 2. 67 311 2. 76 
Composition of 
Population 131 2. 36 176 3. 10 307 2.74 
International Relations 156 2.. 81 136 2. 39 292 2. 60 
Civic and Social 
Organizations 122. z. 2.0 117 2..06 2.39 2.. 12. 
Charities 76 1. 37 127 2.. 2.3 2.03 1. 81 
TOTAL 5, 556 100~ 00 s. 687 100. 00 11, 2.43 100. 00 
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Table ill shows the number of ideas presented by the pupils in each of 
the fourteen subdivisions of Social Aspects. Over half of the total ideas men-
tioned are found in the first four categories of Education, Government. Peace 
or War and Personal Security. Only about four per cent of the pupils' 
--
ideas were concerned with the Civic~ Social Organizations. and Charitiefl 
categories, taken together. 
TABLE IV 
TOTAL NUMBER AND PERCENTAGES OF IDEAS EXPRESSED BY 
Z647 BOYS AND 2667 GIRLS IN EACH OF THE SUBDIVISIONS OF 
THE AESTHETIC ASPECTS 
Boys Girls Total 
N . . o/o N ~ N o/. 
Attitudes and 
Appreciations 975 71.43 1, 196 69. Z5 2, 171 70. Zl 
Beauty 353 25.86 485 28.08 838 27. 10 
Fine Arts 37 2. 71 46 2. 67 83 2.69 
TOTA~ 1,365 100.00 1, 727 100.00 3,092 100. 00 
Of the total number of ideas expressed in the Aesthetic concept, 
Attitudes and Appreciations comprised over 70 per cent of the ideas, with 
the boys and girls equal~y expressive toward this concept. 
TABLE V 
TOTAL NUMBER AND PERCENTAGES OF IDEAS EXPRESSED BY 
l647 BOYS AND l667 GIRLS IN EACH OF THE SUBDIVISIONS 
OF THE PHYSICAL ASPECTS 
Personal Material -
Wealth 
Public Material 
Wealth 
Natural Resources 
TOTAL 
Boys 
N o/. 
66Z 44.97 
567 38. 52 
243 16. 51 
1, 47l 100. 00 
Girls Total 
N lf. N Cf• 
---------------------
812 51.89 1. 474 48. 54 
544 34.76 1, 111 36.58 
209 13. 35 452 14.88 
1, 565 100.00 3, 037 100. 00 
Personal Material Wealth ideas were more frequently expressed than 
Public Material Wealth ideas, although the latter were two and one-hal! as 
great in nUinber as ideas about Natural Resources. 
TABLE VI 
TOTAL NUMBER AND PERCENTAGES OF IDEAS EXPRESSED BY 
BOYS AND GIRLS IN EACH OF THE SUBDIVISIONS OF 
THE HISTORICAL ASPECTS 
Boys Girls Total 
N o/o N o/o N ro 
Patriotism 461 57.12 559 62.18 1, 020 59.79 
Traditions and Heritage 232 28.75 253 28. 14 485 28.43 
Famous People 114 14. 13 87 9. 68 201 11. 78 
TOTAL 807 too. oo 899 100.00 1,706 100.00 
Patriotism contained approximately 60 per cent of the total ideas 
classified under Historical Aspects, with Traditions and Heritage at 28. 5 
per cent having more than twice as many ideas give1l as Famous People. 
TABLE VII 
TOTAL NUMBER AND PERCENTAGES OF IDEAS EXPRESSED BY 
BOYS AND GIRLS IN EACH OF THE SUBDIVISIONS OF 
THE GEOGRAPHICAL ASPECTS 
Boys Girls Total 
N ifo N i% N o/o 
Topography 56' 31. 11 69 39.66 125 35.51 
Size 54 30.00 39 22.41 93 26.27 
·' 
Location 48 26.67 31 17.82. 79 22. 32. 
Climate zz 12. zz 35 2.0. 11 57 16. 10 
T.JTAL 180 100. 00 174 100.00 354 luii. oo 
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Topography and~ were me1::.tioned in some threE-fifths of the total 
ideas in the Geographical _AspP_:_!! C?.t-.!gory. Locai:ior: ideas '.vere more !re-
quently mel".tioned than CEme>..tc in the remaining two-i'ifths. 
TABLE VIII 
TOTAL NUMBER AND PERCENTAGES OF IDEAS EXPRESSED BY 
BOYS AND GIRLS IN EACH OF THE THIRTY-SEVEN 
SUBDIVISIO~S OF THE TOTAL STUDY 
Boys . . Girls Total 
N ,. N % N ,.. 
Ge·neral Freedom 1,664 10.91 1,743 11.01 3,407 10.97 
Freedom of Religion l, 264 8.29 1, 270 8.02 2,534 8. 16 
Attitudes and 
Appreciations 975 6.39 1, 196 7 .. 55 2, 111 6. 99 
Education 933 6.12 i,071 6.76 2,004 6.44 
Government 1,102 7. 23 889 5. 61 1, 991 6. 41 
fre~dom ~f Choice 809 s. 31 ·819 s. 17 1, 628 5. 21 
Peacre or W·ar 773 5. 07 720 4. 55 1, 493 4. 81 
Personal Material Wealth 662 4.34 812 5. 13 1,474 4.74 
Personal Security 588 3.86 786 4.96 1,374 4.42 
Freedom of Speech 724 4. 75 602 3.80 1,326 4. 27 
Public Material Wealth 567 3. 72 544 3. 44 1, 111 3. 58 
Patriotism 461 3 .. 02 559 3. 53 1,020 3. 28 
Beauty 353: 2. 32 485 3.06 838 2 •. 69 . 
Recreation 434 2. 85 373 2.36 807 2. 60 
Freedom from Want 346 2. 27 423 2. 67 769 2.47 
Law and Order 370 2.43 349 2. 20 719 2. 31 
Armed Forces 294 1. 93 255 I. 61 549 1. 77 
Freedom of Employment 295 I. 93 235 1. 48 530 1. 71 
Equality 246 1. 61 275 1. 74 521 1. 68 
Traditions and Heritage 232 1. 52 253 1. 60 485 1. 56 
Justice 233 1. 53 238 1. 50 471 1. 52 
Natural Resources 243 1. 59 209 1. 32 452 1. 45 
Public Health 172 Ld3 261 1. 65 433 1. 39 
Freedom of Press 204 1. 34 137 .87 341 l.o 10 
Science and Technological 
Progress 165 1.08 158 1. 00 323 1. 04 
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TABLE VIII (Continued) 
Boys Girls Total 
N 
'0 N ~ N ~ 
Freedom from Fear 164 1.08 156 0.99 3ZO 1. 03 
Labor 159 1.04 15l 0.96 311 1.,00 
Composition of 
Population 131 0.86 176 1. 11 307 0.98 
International Relations 156 1. oz 136 0.86 l92 0.94 
Civic and Social 
Organizations 1ll o. 80 117 0.7. l39 G.• 76 
Charities 76 o. so 1l7 0.80 l03 0.66 
Famou& People 114 0.75 87 o. 55 ZGl o. 65 
Topography 56 0.37 69 0.44 1l5 o. 40 
Size 54 0.35 39 o.zs 93 0.30 
Fine Arts 37 O.Z4 46 0. Z9 83 0. Z1 
Location 48 0.31 31 o. 20 79 0.26 
Climate 2l 0.14 35 o. 2Z 57 0.18 
TOTAL 15. Z48 ~00. 00 1s, 833 too. oo 31,081 100.00 
Table VIII lists the thirty-seven subdivisions of the study according 
to the number of ideas for each category and the equivalent percentages in 
relation to the total number of ideas expressed in the complete study. Over 
50 per cent of all ideas fell in the subdivision categories of General Free-
dom, Freedom~ Religion, Attitudes~ Appreciations, Education, 
Government, Freedom. of Choice, Peace or War, and Personal Material 
----- ----
Wealth. 
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TABLE IX 
NUMBER AND PERCENTAGES OF 2647 BOYS AND 2667 GIRLS GIVING 
IDEAS IN EACH OF THE THIRTY-SEVEN SUBDIVISIONS OF 
THE TOTAL STUDY 
Boys Girls Total 
N % N o/o N 1o 
General Freedom 1, 664 62.86 1, 743 65.35 3,407 64. 11 
Freedom of Religion 1,2o4 47.75 1,270 47.62 2,534 47.69 
Attitudes and 
Appreciations 975 36.83 1, 196 44.84 2,171 40.86 
Education 933 35.25 1, 071 40.16 2,004 37.71 
Government 1, 102 41.63 889 33. 33 1, 991 37.47 
Freedom of Choice 809 30.56 819 30. 71 1,628 30.63 
Peace or War 773 29. zo 7ZO 27.00 1, 493 28.10 
PersonalMaterial Wealth 662 25.01 81Z 30.45 1, 474 27.74 
Personal Security 588 22. 21 786 29.47 1,374 25.86 
Freedom of Speech 724 2.7. 35 60Z 2Z.57 1, 326 Z4.95 
Public Material Wealth 567 21. 4Z 544 20.40 1, 111 20. 91 
Patriotism 461 17.42 559 20.96 1,020 19. zo 
Beauty 353 13. 34 485 18. 19 838 15.77 
Recreation 434 16.40 373 13.99 807 IS. 19 
Freedom from Want 346 13.07 423 15~ 86 769 14.47 
Law and Order 370 13. 98 349 13.09 719 13. 53 
Armed Forces 294 11.11 255 9.56 549 10. 33 
Freedom of Employment 295 11. 14 Z35 a. 81 530 9.97 
Equality 246 9.29 275 10. 31 521 9. 80 
Traditions :& Heritage 232 8. 76 253 9.49 485 9. 13 
Justice 2.33 8. 80 238 8.92 471 8.86 
Natural Resources 243 9. 18 209 7.84 452 8. so 
Public Health 172 6. 50 .261 9. 79 433 8.15 
Freedom of Press 204 7. 71 137 5. 14 341 6.4Z 
Science & Technology 165 6 .. 23 158 5. 92 323 6. 08 
Freedom from Fear 164 6. zo 156 5. 85 320 6. 02 
Labor 159 6.01 15Z 5. 70 311 5. 85 
Composition of 
Population 131 4. 95 176 6. 60 307 5. 78 
International Relations 156 5. 89 136 s. 10 Z9Z 5. 49 
Civic and Social 
Organizations 122 4. 61 117 4.39 Z39 4.50 
Charities 76 z. 87 12.7 4. 77 203 3. 82 
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TABLE IX (Continued) 
Boys Girls Total 
N .,. N ~ N ,. 
Famous People 114 4. 31 87 3. Z6 ZOl 3. 78 
Topography 56 Z.lZ 69 z. 59 lZS z. 35 
Size 54 z.o4 39 1. 46 93 1. 75 
Fine Arts 37 1. 40 46 I. 7Z 83 1. 56 
Location 48 1. 81 31 1. 16 79 1.48 
Climate zz Odl·3· 35 ·1. 31 5.7 1. 07 
In Table IX the thirty-seven categories of the complete study are listed 
in descending order according to frequency of mention by the 5, 314 pupils 
who comprised the study. The total ideas and the per CEnt of pupil response 
to each category are noted, G~neral Freedom, for example, shows response 
from about 65 per cent of the pupils. Freedom of Religion, Attitudes ~ 
Appreciations, Education~ and Government also find high frequency of 
mention by the boys and girls. The girls respond considerably more to the 
. categories of Attitudes~ Appreciations, and to Personal Security than do 
the boys. A greater percentage of boys than girls, on the other hand, men-
tion ideas of Govermnent, Little mention of id~a.s under the subdivisions 
of Topography, Size, Fine Arts. Location, and Climate is ,found. 
--
TABLE X 
TOTAL NUMBER AND PERCENTAGES OF THE 5, 314 PUPILS 
MENTIONU·;"G CO.:\IlMON PHRASES 
N % 
A land of freedom 459 8.64 
A free land 315 5.93 
Means a lot to me 195 3.67 
I love America 122 2.30 
Land of the free and the brave 93 1. 75 
Freedom and liberty for all 65 1. 2Z 
Liberty and justice for all 65 1. 22 
Freedom for all 55 1. 04 
A land of liberty 49 0.9Z 
We should be thankful 44 0.83 
We may be free 44 0.83 
Live freely 20 0.38 
America the beautiful 15 o.28 
Freedom and peace 13 O. Z6 
God Bless America 12 0.24 
The above table depicts the frequency of pupil responses, and the 
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percentages o£ pupils using each of a nu:mber of corr.mon phrases. A La~d 
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of freedom, for instance, is mentioned by 459 of the S, 314 pupils. A 
noticeable fact ia that most of the common phrases expressed by the chil-
dren show some form of freedom as the predominating thought. 
TABLE XI 
NUMBER OF IDEAS EXPRESSED BY 2.276 PUPILS ~CCORDING 
TO L Q. CLASSIFICATION OF BELOW ·AVERAGE, AVERAGE, 
AND ABOVE-AVERAGE 
Case a Ideas Averag~ 
I. Q. Boys Oi~ls Total Boys Girls Total Boys Girls To~I 
Below Average 140 105 "245 6(»7 508 1175 4.76 4. 84 4.PO 
Average 504 53l. 1035 Z7ZO 2822 5542 5.40 5. 31 5.35 
Above Average 483 515 998 2902 3292 6194 6.01 6.39 6.~0 
. Total . 1127 1151 2278 6Z89 6622 12911 5.39 5. 51 5.45 
The Z, 278 pupils for whom -1. Q. •s were obtained are divided into 
three groups: The below-averag·e group consisting of pupils having I. Q. •s 
below ninetytthe average group of pupils comprised those having I. Q. •s 
from ninety through 109; and the above-average group with I. Q. 's above 110. 
The below-average group, it may be noted~ expressed about one and one-
half ideas less per paper than did the above-average aroup. 
TABLE XII 
TOTAL NUMBER AND PERCENTAGES OF IDEAS EXPRESSED BY 
140 BOYS AND 105 GIRLS OF THE BELOW-AVERAGE GROUP 
IN EACH OF THF ~;:t:VEE MAJOR CATEGORIES 
Boy a Girls Total 
N o/o N % N ~ 
~ocial Aspects 237 .35.91 172 34. 61 409 35.35 
Ethical Aspects 233 35. 31 157 31.59 390 33. 71 
Pbys5.cal Aspects 75 11.36 63 12.68 . 138 11.93 
Aesthetic Aspects 59 8.94 64 12. 8.8 123 10.63 
Histori~al Aspects 42 6.36 30 6.02 72 6.22 
Geographical Aspects 8 1. 21 5 1. 01 13 1. IZ 
Scientific Aspects 6 o. 91 6 1. Zl 12 1. 04 
Totals 660 100. 00 497 100. 00 1157 100. 00 
In Table XII~ the seven major catEgories are arranged in order of 
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frequency of ideas mentioned by the below-average group of students com-
prising the study. Of the total ideas expressed by this group, about 69 per 
cent are mentioned under Social and~·E1hical Aspects. 0nly two per cent 
of the ideas presented fall in the categories of Geographical and Scientific 
Aspects. 
TABLE Xlll 
TOTAL NUMBER AND PERCENTAGES OF IDEAS EXPRESSED BY 
504 BOYS AND 531 GIRLS OF THE AVERAGE GROUP IN EACI-! 
OF THE SEVEN MAJOR CATEGORIES 
Boys Girls Total 
N ~ N 1o N ;'o 
Social Aspects 989 36.73 1043 36.83 2032 36.78 
Ethica-l Aspects 999 37.10 992 35.03 1991 36.04 
Physical Aspects 283 10.51 289 10. 20 57Z 10.35 
Aesthetic Aspects 224 8.31 270 9. 53 494 8.94 
Historical Aspects 139 5. 16 175 6. 18 314 5.68 
Scientific Aspects 38 1. 41 41 I.-a,s 79 1. 43 
Geographical Aspects Zl 0.78 zz o. 78 43 0.78 
1 - . 
• GO 
Z693 --- -Total 100.00 2832 100. 00 5525 100. 00 
The seven major categories of the total study, finds about 73 per 
cent of the ideas stated by the average group falling under the Social and 
Ethical Aspects categor~es. Physical Aspects mentioned comprise about 
ten per cent of the total ideas expressed. 
TABLE XIV 
TOTAL NUMBER AND PERCENTAGES OF IDEAS EXPRESSED BY 
483 BOYS AND 515 GIRLS OF THE ABOVE-AVERAGE GROUP 
IN EACH OF THE SEVEN MAJOR CATEGORIES 
Boys Girls Total 
N '?o N ~ N ~ 
Social Aspects 110<1 37.79 1231 37.92 2332 37.86 
Ethical Aspects 1143 39.34 1143 35.20 2286 37.11 
Aesthetic Aspects 221 7. 59 330 10. 16 551 8.95 
Physical Aspects 229 1. 8-6 288 8. 87 517 8.39 
Historical Aspects 156 s. 36 180 5. 54 336 s. 45 
Scientific Aspects 38 1. 30 41 1. 26 79 1. 28 
Geographical Aspects 25 0.86 34 1. 05 59 0.96 
1 Total Z913 100. 00 3247 100. 00 6160 100. 00 
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Of the total num.ber of ideas expressed by the above -average group 
about three-fourths are mentioned in the categories of Social and Ethical 
Aspects. -As the above table shows, boys of this group are somewhat more 
concerned with concepts of Ethical Aspects than are girls. Little difference 
between sexes in the expression of ideas in the other categories are shown. 
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TABLE XV 
NUMBER OF IDEAS AND PERCENTAGE OF 140 BOYS AND 105 GIRLS OF 
THE BELOW -AVERAGE GROUP GIVING IDEAS IN THE SUBDIVISIONS OF 
THE MAJOR CATEGORIES HAVING MORE THAN THIRTY CASES 
Boys Girls Total 
- o/o % % N N N 
General Freedom 73 52. 14 48 45.71 121 49.39 
Attitudes &: Appreciation 43 30. 71 41 39.05 84 34.29 
Education 44 31.43 39 37. 14 83 33.88 
Freedom of Religion 46 32.86 33 31.43 79 32.24 
PersonalMaterial Wealth 32 22.86 38 36. 19 70 28.57 
Fe::1..:: e or War 43 30.71 27 25. 71 70 28.57 
Government 45 32. 14 21 20.00 66 26.94 
Freedom of Choice 42 30.00 24 22.86 66 26.94 
Public Material 
Wealth 34 24.29 23 21.90 57 23.27 
Patriotism 28 20.00 24 22.86 52 21.22 
Personal Security 26 18.57 24 22.86 50 20.41 
Beauty 16 11.43 21 zo.oo 37 15. 10 
Freedom of Speech 22 15. 71 12 11.43 34 13.88 
Recreation 20 14.29 14 13. :33 34 13.88 
Freedom from Want 17 12. 14 17 16. 19 34 13.88 
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In the subdivisions of the seven major categories having more than 
thirty cases, about 49 per cent of the below-average group wrote ideas clas-
sified under General Freedom, 34 per cent in Attitudes and Appreciations 
and in Education. and over 32 per cent of this group mentioned ideas of 
Freedom of Religion. Girls show much greater response to ideas under 
Attitudes and Appreciation, Education, and Personal Material Wealth and 
Personal Security than do the boys. Few pupils responded to concepts of 
Beauty, Freedom of Speech, Recreatfoo and Freedom .from Want. _.,.._... ____ -
TABLE XVI 
NUMBER OF IDEAS AND PERCENTAGE OF 504 BOYS AND 531 GIRLS 
OF THE AVERAGE GROUP GIVING IDEAS IN THE SUB -DIVISIONS OF 
THE MAJOR CATEGORIES HAVING MORE THAN THIRTY CASES 
Boys Girls Total 
N % N $ N i?'o 
G.eneral Freedom Z98 59.13 334 62.90 632 61.06 
Freedom of Religion 201 39.88 203 38.23 404 39.03 
Attitudes and 
Appreciations 174 34.52 201 37.85 375 36.23 
Education 169 33.53 192 36. 16 361 34.88 
,· 
Government 190 37.70 161 30.32 351 33.91 
Freedom of Choice 154 30.56 171 32.20 325 31.40 
Personal Security 142 Z8. 11 180 33.90 322 31. 11 
Personal Material 
Wealth 131 26.00 161 30.32 292 28. 21 
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TABLE XVI (Continued) 
Boys Girls Total 
N fo N 1o N '7o 
Peace or War 110 Z1.83 1Z4 23.35 Z34 zz. 61 
Public Material 
Wealth 114 ZZ.6Z 110 ZO.; 7Z ZZ4 Z1. 64 
Patriotism 85 16.87 117 zz. 03 !OZ 19.52 
Freedom from Want 78 15.48 110 20.12 l88 18. 16 
Freedom of Speech 99 19.64 76 14. 31 175 16.91 
Recreation 7Z 14. Z<J 60 u .. 30 132 l,z. 75 
Beauty 47 9. 33 61 11. 49' 108 10.43 
In the subdivisions of ~Jle major catesories having Jnore than thirty 
cases, over 61 per cent of the pupH:s concerned mentioned ideas under the 
concept of General Freedom, and 39 per cent under Freedom of Religion • 
.Just 18 per cent of the pup_i-l.s' gave ideas per~ining to Freedom from Want, 
about 17 per cent mentioned aome form of Freedom of Speech ~nd only 
13 per ceat of the children were concerned with Recreation. Among the 
categories referred to most, little difference of response between the two 
sexes is shown. 
TABLE XVU 
NUMBER OF IDEAS AND PERCENTAGE OF 483 BOYS AND 515 GIRLS 
OF THE ABOVE-AVERAGE GROUP GIVING IDEAS IN THE 
SUBDIVISIONS OF THE MAJOR CATEGORIES HAVING 
MORE THA.N THIRTY CASES 
Boys Girls Total 
N % N 1fo N % 
General Freedom 300 62 .. 11 362 70.29 662 66.33 
Freedom of Religion 249 51. 55 261 50.68 510 51. 10 
Government 258 53.41 204 39 .• 61 462 46.29 
Attitudes and 
Appreciations 174 36.02 248 48. 16 422 42.28 
Education 180 31.21 223 43.30 403 40.38 
Freedom of Choice 178 36.85 166 32.23 344 34.47 
Personal Security 120 24.84 202 39.22 322 32.26 
Peace or War 132 27.33 138 26.80 270 27.05 
Personal Material 
Wealth 100 20.70 149 28.93 249 24.95 
Freedom of Speech 151 31. 26 :89 17.28 240 24.05 
Public Material 
Wealth 97 20.08 103 20.00 zoo zo. 04 
Patriotism 80 16.56 100 19.42 180 18.04 
Freedom from Want 71 14.70 101 19.61 172 17. 23 
Recreation 79 16.36 10 13. 54 149 14.93 
Beauty 43 8 .. 90 75 14. 56 118 11.82 
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In the preceding subdivid0ns <'f the Above-aver?.~e gr<Hp 66 per cent 
of the pupils mentioned Gene:o:c.~ .!!:!·~· while 51 pt:r cent stated ideas 
of Freedom.!:!! Religion. In thnse suhdivisions the girls were more expres-
sive about General Freedom. but both were equally expressh,.e in Freedc:-~ 
of Religion. 
Since a significant difference statistically determines the trend of c.. 
group, the critical ratio o! the difference of the percentages has been us~C. 
a3 e1e most satisfactory instrument for analysis of data. To determine th ~ 
significance of the difference between any two percentages, the formula for 
finding the critical ratio {CR)r when the two percentages are expressed by 
P 1 and Pz is: 
SE Diff 
P1 Pz 
The standard of error of a difference between two percentages is founrt 
my use of the formula: 
SE DIFF 
In reference to the critical ratio and its implication, Wert.!/says, 
1/ Ja.Ines E. Wert, Educational Statistics, New York: McGraw Hill Book 
Company, Incorporated, 1938, p. 145. 
Whenever this ratio is unity, the chances are 68 to 100 that 
the difference is too great to be the result of sampling fluc-
tuations; whenever this ratio is two, the chances are 95 out 
of 100 that the difference is too great to be the result of 
sampling fluctuations; and, whenever the ratio is three or 
more, it i.S a practical certainty that the difference is too 
great to be the result ()f s,ampling fluctuations. 
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The tables that follow show distribution of critical ratios of the 
above-average, the average, and the below-average groups, and of .. the 
boys and girls. 
TABLE XVIU 
CRITICAL RATIOS OF THE ABOVE-AVJ£RAGE, AVERAGE AND BELOW-
AVERAGE GROUPS IN THE NINE CATEGORIES WITH THE 
GREATEST PERCENTAGE DI.FFERENCES IN RESPONSE 
Cases % Diff. SEpll SEp22 SEdiff. C. R. 
General Freedotn 
Above Average 998 66.33 5.27 2. 25 z. 25 2.12 2 .. 48 
Average 1035 61. 06 11. 67 2. 25 10. 24 3. 53 3. 31 
Below Average 245 49.39 16.94 2. Z5 lO.Z4 3. 53 4.80 
Freedom of Religion 
Above Ave,pgf! 998 51. 10 1Z;07 2.56 z.zs 2. 18 5. 53 
/ . • 
1Q35 6. 79 2. 56 Average 39.03 9 00 3. 40 1. 99 
,· , 
Below Average 245 3Z. U 18.86 z. 56 9~00 3.40 5.55 
! 
Government 
Above Average 998 46.Z9 lZ. 38 2.56 ~· Z5 z. 18 5. 67 
Average 1035 33.91 6.97 Z.Z5 ~~ 41 3. Z6 z. 14 
Below Average 245 Z6. 94 19. 35 z. 56 a. 41 3. 31 s. 85 
Education 
Above Average 998. 40.38 6.00 z. 56 z, zs z. 18 2.75 
Average 1035 34.38 o. 50 2. zs z. 56 ~· 18 o-. 22 
Below Average 245 33.88 6. 50 z. 56 z. Z5 2. 18 z. 98 
1 3 ·.~ 
T .A.B LE ,XVIII ( Cor.t : n·.1ed) 
-... ··o:· ... , .,..,...,.._ .. ___ .;;; ;... __ 
. --- - ·- ------'- ·---· ·-·- - ·- -·- --·-----
Personal Security 
Above Average 
Ave!"age 
Below Average 
Freedom of Speech 
Above Average 
Average 
Below Aver·age 
Pe :;.· :.• c-nalMateriai , . 
Wealth 
Above Average 
Average 
Below Average 
Freedom from Want 
Above Average 
Average 
Below Average 
Beauty 
Above Average 
Average 
Below Average 
Ca.s '!S 
998 32. 26 !. 15 z.. 25 
1035 31. 11 !L. 70 i. 96 
245 20. 41 u. 85 2. 25 
i 98 
lOZ5 
245 
998 
1035 
245 
998 
1035 
245 
998 
1035 
245 
Z4. 05 7.14 1.96 
16.91 3.03 1444 
13. 88 10. 17 1. 96 
. 
24. 95 3. 26 1. 96 
28. 21 o. 36 8. 41 
28. Si 3. 62 8. 41 
17.23 0.931.44 
18. 1.6 4 .. 28 1. 44 
13. 88 3. 35 1. 44 
11 •. 82 1. 39 1. 00 
10. 43 4. 67 s. 29 
15. 10 3 •. 28 s. 29 
l. 96 
6~ 76 
6. 76 
1.44 
4. 84 
4. 84 
1. 96 
1. 96 
1. 96 
1. 44 
4. 84 
4. 84 
2.05 
l. 95 
2.99 
1. 84 
2. 51 
2. 61 
1. 98 
3. 22 
3. 22 
1,. 70 
2. 51 
z. 51. 
1. 35 
2~ :48 
2 •. s1 
0.56 
3.(>2 
3. 96 
3.88 
i. 21 
3. 89 
1. 65 
o. 11 
1. 12 
o. 55 
l. 71 
1. 33 
1. 03 
1. 88 
1. 31 
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TABLE XIX 
DISTRIBUTION OF CRITICAL RATIOS CF" TH:..:: P..BOVE-AVERAGE, 
AVERAGEJ .A..ND B.ELOW -AVERAGE GROUPS 
Critical Ratio 
3.00 
Above-Average 
over-
Aver as• 
Freedom of Religion. 
Average 
over 
Below-Average 
General Freedom 
Above-Average 
over 
Below-AveZ'aae 
. Freedom of Speec 
General Freedom 
h 
and above Govermnent Personal Security Freedom of Religi on 
Freedom of Speech Govermnent 
Personal Securit~r 
z.so 
to Education Education 
2. 99 
z.oo 
to General Freedom Government 
2. 49 
l. so Freedom of Religiot: 
to 
1. 99 Freedoinfrom Wart 
There is a statistically significant difference between the above-
average and the average group in the mentioning of ideas of Freedom of 
Religion, Government and Freedom of Speech, in favor of the above-averaJr! 
group. There is also a statistically significant difference between the average 
and the below-average group in the expressing of ideas of General Freedom 
and Personal Security, in favor of the average group. The stating of ideas 
of General Freedom, Freedom of Religion, Goverrunent, Personal Security, 
and Freedom of Speech, ~!tow a statistically significant difference between 
the above-average group and the below-average group, in favor of the above-
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average group. Statistical difif'rences in the m ::nt::.on:.r.g of ickas of 
Government are noted in favor of th":: abov-: -ave:':' c..fe group over tioth the 
average and the below-average group~, but these ciifferences are not signi-
ficant. 
TABLE XX 
CRITICAL RATIOS OF THE BOYS AND GIRLS IN THE TWELVE 
CATEGORIES WITH THE GREATEST PERCENTAGE 
DIFFERENCES IN RESPONSE 
Cases tfo Diff. SEpll SEp22 SEdiff. C. R. 
General FreedoM 
Boys 1664 62.86 
Girls 1743 65.35 Z.49 1. 21 1.44 I. 28 1.95 
Freedom of Religion 
Boys 1264 47.75 0. 12 I. 96 1. 96 1. 70 0.07 
Girls 1270 47.62 
Attitudes and 
Appreciations 
Boys 975 36.83 
Girls 1196 44.84 8.01 1. 96 z. 25 2. 05 3. 91 
Education 
Boys 933 35.25 
Girls 1071 40,16 4. 91 z. 25 2. 56 2. 19 2.24 
Goverrunent 
Boys 1102 41.63 a. 30 2. 25 2. 56 2,19 3. 79 
Girls 889 33.33 
Freedom of Choice 
Boys 809 30. 56 
Girls 819 30.71 O .. lS 2~56 z. 56 2. 26 0,07 
TAB LZ XX ( Conth1ued\ 
Cases ~ Diff. SEpll 5Ep22 SEdiff .. C. R. 
Peace or War 
Boys 773 29.20 2.20 2.56 2. 89 2. 33 0.94 
Girls 720 27.00 
Personal Material 
Wealth 
Boys 66Z 25.01 
Girls 812 30.45 5.44 2.56 2.89 2. 33 z. 33 
Personal Security 
Boys 588 22.21 
Girls 786 29.47 7. 26 2. 56 2. 89 2. 33 3. 12 
Freedom of Speech 
Boys 724 27.35 4.78 2.56 2. 89 2.33 2.05 
Girls 602 22.57 
Public Material 
Wealth 
Boys 567 21. 42 '1. 02 2.89 2.89 2.40 0.43 
Girls 544 20.40 
Patriotism 
Boys 461 17.42 
Girls 559 20.96 3. 54 z. 89 2 .. 89 2.40 1. 46 
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TABLE XXI 
DISTRIBUTION OF CRITICAL RATIOS OF BCYS AND GIRLS 
Critical Ratio Boys over Girls Girls over Boyr-; 
- · 
3. 00 and above Government Attitudes lr Apprer:ia 
tions 
Personal Security 
Z. 50 to z. 99 
Z. 00 to Z. 49 Freedom of Speech Education 
Personal Materia: 
Wealth 
. . 
1. 50 to 1. 99 General Freedom 
1. 49 and below Freedom of Religion Freedom of Choice 
Peace or War Patriotism 
Public Material Wealth 
There is a statistically significant difference between boys and girls 
in the mentioning of ideas of Government, in favor of the boys. A statis-
tically significant difference between boys and girls in the mentioning of 
ideas of Attitudes~ Appreciations and of Personal Security, is in favor of 
the girls. Ideas of Freedom 5!!. Speech as mentioned by the pupils show a 
difference, though not ~significant, in favor of the boys. Differences, 
although not significant, between boys and girls znentioning ideas of Education 
and Freedom .!!! Religion are in favor of the girls. 
COMPARISON OF CHILDREN'S RESPONSES WITH THE IDEAS 
OF THE FRONTIER THINKERS 
1?9 
In Chapter 11 the views of America•s frontier thinkeJ"s on what America 
means were set down in detail. The following conclusions have been reached 
in an effort to determine to what extent the responses of the children under 
investigation in this study agree with the ideas expressed by the frontier 
thinkers. 
In Table X the number andpercentages of children who presented iti.;;cs 
in the twelve categories ha'ring the largest number were as follows: 
Categories No. of Children Per Cent 
- --
1. General Freedom 3, 407 64.11 
z. Freedom of Religion Z,S34 47.69 
3. Attitudes and Appreciations Z,l71 40.86 
4. Education Z,004 37.71 
s. Government 1, 991 37.47 
6. Freedom of Choice 1,6Z8 30.63 
7. Peace or War 1, 493 za. 10 
a. Personal Wealth 1, 474 Z7.74 
9. Personal Security 1,374 zs. 86 
10. Freedom of Speech 1,3Z6 Z4.95 
11. Public Wealth 1, 111 Z0.91 
lZ. Patriotism l,OZO 19. zo 
The responses of the children in the survey indicated an overwhelming 
awareness of freedom in America. Ideas about General Freedom were 
·expressed by 64 per ce.nt of the children, and in a lesser degree on cate-
gories of Freedom of Religion, Freedom of Choice, and Freedom of Speech. 
- . - ------
Freedom of Religion showed reaponse by approximately 48 per cent of the 
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children. Nearly 31 per cent indicated that Freedom 2!, Choice was an 
important part of their concept of America. Freedom of Speech was men-
-
tioned by about one-fourth of the children. 
America's foremost writer• stressed the deep and abiding faith of 
the American people in the doctrine of the free individual. Just as Americans 
from earliest days have placed their faith in the fundamental rights of free 
men, so, too, do the children of this survey. 
Ideas expressing an appreciation of the American way of life and fo!' 
the many privileges granted them as young citizens were written by nearly 
41 per cent of the children. This coincides with the beliefs of the frontier 
thinkers who pointed out that Americans have believed theirs is a chosen 
land and life is better for them for having been Americans. 
An awareness of educational opportunities available to them in the 
schools of America was shown by approximately 38 per cent of the children.. 
Few of the frontier thinkers mentioned education as having any significant 
influence on American thought. 
Of the children participating in the survey, more than 37 per cent 
recognized the functions of the democratic government in the Unite.d States. 
A basic American philosophy, according to the leading American authors, 
is a belief in democratic,self-government. 
The unrest of a war generation was r_eflected in the responses of 28 
per cent of the children. They expressed a desire to maintain their security 
in an attnosphere of peace. The foremost writers have pointed out that 
.Alnericans ove~ the years have always shown a strong distaste for war. 
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A concel-n for security bas become uppermost in the thoughts of the 
twentieth-century American, according to the leading writers on Americaa 
thought and character. One fourth of the children indicated the same conce:..T -. 
These same writers mentioned the desire of the American people 
for material wealth. The responses of some Z8 per cent of the children 
correspond when they mention their homes, c:lothes, cars, radios and 
television. 
While Zl per cent of the children wrote of America's public wealth, 
no mention was made of it by the frontier writers except as a symbol of 
pride in local community accomplishment. The exploitation of natural 
resources is mentioned by these writers, but was seldom mentioned by 
the children. 
The survey showed that about one-fifth of the children expressed 
patriotic sentiments. Patriotic expression by Americans in general, the 
leading writers claim, is reserved for special occasions and is usually 
crowded out of everyday life. And yet, in these American children patriot-
ism ranked among the top third of the responses received in the survey. 
Of the many forces in three hundred years which have played a part 
in developing American culture, freedom of the individual has been considered 
the most significant. Today, judging by the expressions of the 5, 000 chil-
dren surveyed ill. this study, freedom generally pervades their concept of 
Atnerican life. 
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CHAPTER V 
SUI'.1MARY, CONCLUSIONS, AND RECOMMENDATIONS 
The purpose of this study was (1) to attempt to determine from the 
roesponses of the several thousand sixth grade children just what America 
means to them, (2) to categorize. analyze. and interpret responses in the 
light of objective_ c:-iteria, (3) to determine the frequency of specific ideas 
a~cording to sex, ( 4) to determine the number of ideas in certain categoriPs 
-\.::.1. =t:b.tion to the total number of ideas expressed, (5) to determine the 
l?roportion of pupils responding in each category in relation to the total 
:l.ltr:lber of pupils in the investigation, (6) to determine the number of ideas 
in each category expressed by pupils in each of the above-average, averag ~ 
and below-average I. Q. groups in relation to the total number of ideas ex-
pressed by pupils comprising each group, ('?) to determine the number of 
pupils of the above-average, average . and below-average I. Q. groups men-
tioning ideas in each category in relat:lon to the total number of pupils com-
prising the I. Q. groups, (8) to determine the ra~ order and frequency of 
common words and phrases, (9) to determine the types of negative responses, 
(10) to determine the significance of the pupil responses in the light of the 
frontier thinkers o! America, and (11) to examine the writings of the chil-
dren in the light of their expression of responsibility involved in citizenship. 
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To carry out the investigation, instruction sheets were sent to 
representative cities and town.s in which 'Lllls stu<iy was to be given. Tbia 
instruction sheet ga..,e directions on how to get c.:Hidren to write free com-
positions on WHAT AMERICA MEAl!S TO !viE. 
In order to determine from the responses of the 5, 314 sixth grade 
children under investigation, just w~'lat America means to them,. seven 
major categories :.ub-diYlded into thirty-seven minor categories, were 
flet up to analyze and interpret the responses. It is recognized that thes ;'! 
:.:£spr.nses are merely verbalisms. There is no way of kno·.ving what the 
children actually practice. 
The s .. 314 children wrote a total of 31, 081 ideas about WHAT 
AMERICA MEANS TO ME. This was an average of approximately five 
ideas .per pupil. There was a wide range on individual papers frorn the 
child who gave Zl ideas to those who had none. 
These ideas were classified into se,ren major categories or aspects. 
Ideas under Ethical Aspects and unde:t" Social Aspects each constitute 36 
--
per cent of the total. The ideas classified under the remainins categories -
Aesthetic, Physical, Historical, Geographical and Scientific Aspects ... range 
from 10 per cent to one per cent of the total ideas. 
Closely all~ed and well-balan-:ed in their views the statements of the 
boys and girls indicate that there is a difference in the nwnber of ideas in 
each of the seven major categories. 
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In the analysis of the total number of ideas expressed by boys and 
girls under the major category of Ethical Aspects, the subdivisions of 
Gen~ral Fr~om, Freedom of Religion, Freedor.:l of Choice and Freedom 
of Speech appear with highest percentages of mention of the nine sub-
--
categories, 30 per cent in General Freedom to 12 per cent in Freedom oi 
- -
The nwnber of ideas most frequently mentioned in the major category 
cf the Social Aspect falls in the subdivisions of Education, Government, 
?ea~ ~ ~ and Personal Security ranging from 18 per cent to lZ per cent. 
None of the ten remaining subdivisions have more than seven per cent of t..hc 
ideas classified in the Social Category. 
Of the three subdivisions under the Aesthetic Aspect, Attitudes and 
Appreciations comprise over 70 per cent of the total ideas, 27 per cent 
in .beauty and three per cent in Fine Arts .. 
In the subdivisions of the Physical Aspect category, the sub-cate-
gory Personal Material Wealth comprised almost half of the ideas men-
tioned, with Public Material Wealth a little more than one-third, and 
--
Natural Resources the remaining one-sixth. 
In the subdivisions of the Historical Aspect, Patriotism has over 
59 per cent ol the ideas, whereas Traditions~ Heritage and Famous 
People comprise 28 per cent and 12 per cent respectively. 
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An examination of the Geographical Aspect category shows the sub-
division Topography standing highest with 35. 5 per cent of the total ideas, 
and Climate lowest with 16. 1 per cent. ~and Location range midway 
between these two, in percentage of all the ideas classified under Geograph-
ical Aspects. 
In the classification scheme used there were thirty-seven subdivisio:r;s 
or minor categories, in the seven major categories. An examination of the 
distribution of the ideas expressed by the five thousand children in their 
essays on WHAT AMERICA MEANS TO ME shows that General Freedom, 
11 per cent; Freedom~ Religion, 8 per cent: Attitudes ~ Appreciations, 
7 per cent; Education, 6. 5 per cent · and Govermnent, 6. 4 per cent; are 
the leading thoughts of all the total expression. Freedom of Choice, Peace 
~ .!.!!• Personal Material Wealth, Personal Security. and Freedom of 
Speech follow· in descending order from S. Zl per cent to 4. Z7 per cent. 
All of the others had less than four per cent, with Population, InteJ:"national 
Relations, Civic and Social Organizations, Charities, Famous People, 
. -
Topography, ~· ~ ~· Location and Clima.te having less· than one 
pe:;: cent of the total ideas. 
Of the 5, 314 children whose papers were analyzed, 64 per cent men-
Uoned ideas classified in ·General Freedom, •s per cent in Freedom of 
Religion, with Att.itudes and Appreciations, 41 per cent, Education, 38 per 
--- -
cent, Govermnent,3 7. 5 per cent, and Freedom of Choice, 30. 6 per cent, 
also being significantly expressed. Cther significant sub-categories were 
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Peace ~ ~ 28 per cent. Personal Material Wealth, 28 per cent, 
Personal Security, Z.6 per cent, Freedom o:f Speech, 25 per cent, Public 
~~Wealth. Zl per cent and Patriotism, 19 per cent.. The remaining 
25 subdivisions ranged from 15.7 per cent to one per cent. 
Pupils frequently expressed ideas in so-called trite, hackneyed, 
cr common phrases. Most illustra.tive werP. the phrases, "a land of 
freedom," '"a free land " and ••means a lot to me. u All the common 
ph:o:ases mentioned some form of freedom as the guiding thought as 
expres.'led by the pupils. 
Another objective of this study was to present 2, Z.78 cases wl-~ch li.:;t 
inte:&.ligence quotients for each pupil, dividing these pupils into three gr:.>t'P s . 
The above-average group consists of pupils having I. Q. 's of 110 and above ~ 
the average group of pupils is comprised of those having L Q. ranges of 90 
through 109; and pupils with I. Q. 's below 90 comprise the third group. 
In these L Q. groups, the above-average group of pupils expressed 
6. 2 ideas per paper; the average . group mentioned 5. 35 ideas per paper; 
the below-average group have 4. 8 ideas per paper. 
Using the critical ratio technique there was no significant difference 
between boys and girls in any of the three I. Q. groups when the total number 
and percentages of ideas were compared. 
The number and percentage of pupils of the above-average, average. 
and below-average I. Q. sroups presenting ideas in _each of the thirty-seven 
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categories having more than thirty cases, showed significant differences 
between groups. Frequency of statements of the above-average group in 
comparison to the average group shows Freedom of Religion, Govermnent 
. -
and Freedom 2.!, Speec:h to be statistically significant in favor of the above-
aYerage group. The frequency of statements of the average group on 
General Freedom and Personal Security are statistically significant when 
compared with the below-average group. General Freedom, Freedom of 
P.e.Eg1on, Government. Personal Security and Freedom of .Speech reveal a 
- ·-
significant critical ratio in comparing the above-average group over the 
below-average group. 
~ ./ Boys significantly mention Governmer..t more often than girls, where~ .. ; 
girls significantly mention Attitudes and Appreciations and Personal Securi··.-...  
- ... . 
more often than boys. Not statistically significant, but showing a· trend, 
it is found that the boys emphasized Freedo:-:n of Speech, Freedom of 
Religion, Peace~~· and Public Material Wealth more than girls, 
whereas Education. Personal Material Wealth, General Freedom, Freedom 
of Choice and Patriotism were stressed by girls more than by boys. 
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RECOMMENDATIONS 
As a follow-up of the findings as disclosed in this survey the writers 
of this group thesis make the following recorrunendations: 
A. Implications for Education 
1. That the public be made aware of the findings of this survey 
through the media of Parent-Teacher Associations, popular 
magazine articles and professional magazine articles. 
z. That teachers of citizenship courses in the elementary 
schools be encouraged to emphasize the need for acceptance 
of individual responsibility in the maintenance of the demo-
cratic way of life in this country. 
3. That the public schools be encouraged to do a better job 
of teaching the true concept of freedom in a govermnent such 
as ours. 
4. That an attempt be made to correct erroneous ideas 
and to improve negative attitudes as they have appeared 
in this study. 
B. Suggestions for Further Research 
1. That individual interviews be held with the children who 
submitted papers of unusual depth and understanding in 
an attempt to discover factors which might have influenced 
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their responses .. 
z. That an attempt be made to detel;'mine the extent of children's 
awareness of the change that is taking place in the basic 
American philosophy from that of the free individual to 
that of the weUare state of today. 
3. That an attempt be made to determine whether or not 
specific courses in citizenship in any given school system 
have influenced the responses received in this study. 
4. That an attempt be made to determine whether or not 
the type of community materially influenced the type of 
response received in this study. 
15:) 
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